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PREFACE.

Mr. Quick, the English educationist, asserts that
“‘since the Revival of Learning, no body of men has
'played so important a part in education as the Jesuits.”’
'And yet, as the same author says, “‘about these Jesuit
Ischools there does not seem to be much information
|accessible to the English reader.” (Educational Re-
| formers, pp. 33—34.) It istrue, indeed, that during
| the past few years much has been said and written
about the Jesuit schools; in fact, they have occupied
| the attention of the public more, perhaps, than ever
' before. However, with the exception of the excellent
| book of Father Thomas Hughes, S. J. (Loy.la and the
| Educational System of the Jesuits, 1892), most of what
has been offered to American and English readers is
. entirely untrustworthy. The account given of the
- Jesuit system in Histories of Education used in this
country, as those of Compayré, Painter, and Seeley,
is a mere caricature. Instead of drawing from the
original sources, these authors have been content to
- repeat the biased assertions of unreliable secondary
authorities. Some observations on American Histories
of Education will be found at the end of this book
(p- 649 8qq.). The publication of a new work on the
educational system of the Jesuits may be justified at
the present day. During the last decade, educational
circles in this country have been greatly agitated
about various questions of the utmost importance: the
elective system, the value of the study of the classics,
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graphical Appendix, under the heading: Primary
Sources.

Another reason which moved me to make use of
numerous quotations was the desire to show what
distinguished historians and educators outside the
Society, particularly non-Catholics, both in America
and Europe, have said on the educational system of
the Jesuits. I wished also to call attention to points
of contact between the Ratio Studiorum and other
famous educational systems. As so many features of
the Jesuit system have been misrepresented, a work
of this kind must, at times, assume a polemical atti-
tude. Painful as controversy is, the unfair criticism
of many writers has compelled me to contest their
positions. The style of the book may not always be as
smooth as is desirable. In partial extenuation of this
defect, it should be stated that a considerable amount
of the material had to be translated, chiefly from the
Latin, German, and French. It has been my prin-
cipal aim to be faithful to the original, and in general,
to write in the simplest possible language, so as to let
the facts speak without attempt at literary embellish-
ment.

I desire to acknowledge my obligation to several
friends of Woodstock College, who rendered kind
assistance in revising the manuscript and reading the
proofs. In particular I wish to thank the Rev. Samuel
Hanna Frisbee, S. J., editor of the Woodstock Letters,
who allowed me the freest use of the Leiters and

furnished other valuable material. g

WoobnstTock COLLEGE, MARYLAND,
March 12, 1903.
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CHAPTER I,
Introduction.

We are living in an age of school reforms and
pedagogical experiments. The question of higher
education in particular is warmly debated in England,
France, Germany, and the United States. The
respective merits of rival educational systems are
topics of lively discussion and comment in numberless
books and articles. New ‘‘curricula’ are planned on
all sides, and new courses are offered in the various
seats of learning. Not long ago it was stated that
‘‘the American College was passing.”” Harvard,
Vale, Columbia, the University of Pennsylvania, and
other leading schools, now accept the studies of the
professional schools as meeting the requirements of
the last year in college. Vale University was also
reported as making ready to follow in the wake of
Harvard and abolish the study of Greek as a requisite
for admission. The University of Michigan, abandon-
ing the attempt to distinguish between forms of ad-
mission or courses of study pursued in the college,
will give up degrees like bachelor of letters or bachelor
of philosophy, and confer on all its students indis-
criminately at graduation the degree of bachelor of
arts, in this respect following what is substantially the
procedure of Harvard. Harvard, with its system of
election, election in the preparatory schools, in the
college, and in the professional schools, is the fore-

(1)













































16 JESUIT EDUCATION.

now-a-days. ‘‘The Ratio Studiorum is antiquated and
difficult to reform. . . For nearly three centuries they
[the Jesuits] were the best schoolmasters of Europe;
they revolutionized instruction as completely as Fred-
erick the Great modern warfare, and have thus acted,
whether they meant it or not, as pioneers of human
progress. . . Whatever may have been the service of
the Jesuits in past times, we have little to hope for
them in the improvement of education at present.
Governments have, on the whole, acted wisely by
checking and suppressing their colleges.’”’! At any
rate, the study of a system which for ‘‘centuries furn-
ished the best schoolmasters of Europe and completely
revolutionized instruction’’, must be interesting for the
student of the history of education. For this reason
we first present the history, or the development, of this
system. In the second part we shall explain its prin-
ciples, its theory and practice, with special reference
to modern educational views.

! Oscar Browning in the ZEncyclopedia Britannica, ar-
ticle: “Education”.



PART FIRST.

History of the Educational System of the
Society of Jesus.

CaaPTER II.

Education before the Foundation of the Society
of Jesus.

The following remarkable passage is taken from
the work of one who cannot be charged with partiality
to the Jesuits,—1I mean Frederick Paulsen, a professor
of the University of Berlin, the author of the great
‘““History of Higher Education.””! In this work, after
having described the marvellous success which the
Jesuits achieved in_the sixteenth century, the author
asks: ‘“What was the secret source of the power of
these men? Was it that they were ‘men filled with
wickedness’, as Raumer styles them? Or was it that
they were more cunning, more unscrupulous than the
rest? No, this would ascribe to lying and deceit more
than it cando. ... There is in the activity of the
Order something of the quiet, yet irresistible, manner
of working which we find in the forces of nature,
Certainty and superiority characterize every move-

Y Geschichie des gelehrien Unierrichls auf den deutschen
Schulen und Universitilen vom Ausgang des Mittelallers bis
zur Gegenwart. Leipzig, 1885, p. 281 foll. (2. ed. I, p. 408.)

92 (17)








































30 JESUIT EDUCATION.

better provided with grammar schools before the Re-
formation than it has ever been since.” !

This startling statement has been confirmed by a
careful study of the records of the time of Henry VIIL
and Edward V1., from which it is clear that at least
two hundred grammar schools must have been in
existence before Edward came to the throne. Mr.
Leach raises the number by the addition of another
hundred, and says that three hundred is a moderate
estimate for the year 1535;% and this number is ex-
clusive of elementary schools and universities. It will
suffice to mention a few names of famous schools:
Canterbury, Lincoln, Wells, York, Beverly, Chester,
Southwell, Winchester, Eton, the school of Dean
Colet in London, and the numerous schools attached
to the monasteries. In regard to the great number
of foundation schools established just after the Refor-
mation, Professor Thorold Rogers maintains that it
was not a new zeal for learning, but a very inadequate
supply of that which had been so suddenly and dis-
astrously destroyed.?

During the period immediately preceding the Re-
formation, England possessed a great number of dis-
tinguished scholars, most of whom were ecclesiastics.
The revival of letters was heartily welcomed by the
clergy. The chief ecclesiastics of the day, as Wolsey,
Warham, Fisher, Tunstall, Langton, Stokesley, Fox,

1 The Rev. Hastings Rashdall, Harrow School, chap.II,
p. 12. (Dublin Review, L. c., p. 166.)

2 English Schools at the Refermation, p. 6; (I c,
p. 167).

5 Six Centuries of Work and Wages, vol. I, p. 165.
(Dublin Review, I. c., p. 162.)












34 JESUIT EDUCATION.

soil, — the fathers of the older German humanism.?!
Hegius, one of the greatest scholars of the century, was
rector of the schools at Wesel, Emmerich and De-
venter. Erasmus, a pupil of Deventer, ranks him
among the restorers of pure Latin scholarship. Hegius
enjoys the undisputed credit of having purged and
simplified the school curriculum, improved the method
of teaching, corrected the old text-books or replaced
them by better ones. He also made the classics the
staple of instruction of youth.*® Together with Agri-
cola, Erasmus and Reuchlin, he was foremost in pro-
pagating enthusiasm for Greek in Germany. Hegius
emphasized the necessity of a knowledge of Greek for
all sciences:

Qui Graece neseit, nescit quoque doctus haberi.

In summa: Grajis debentur singula doctis.

In Alsace flourished the school of Schlettstadt,
more important even than those on the Lower Rhine.
It was one of the first of the German schools in which
the history of the Fatherland was zealously studied
side by side with the classics. Among its most dis-
tinguished pupils were Johannes von Dalberg, Geiler
von Kaisersbergand Wimpheling. Dalberg was bishop
of Worms and curator of the Heidelberg University, a
liberal patron of all learned men, especially of Reuch-
lin, the great Greek and Hebrew scholar. This noble
bishop was also the leader and director of the ‘* Rhe-

1 See Creighton, Hisfory of the Papacy, vol. V, chapter
I: “Humanism in Germany.’’

2 Janssen, /. c., p. 68.

3 Paulsen, Geschichle des gelehrien Untervichis, p. 42,
(vol. I, p. 67). Further details are given by Janssen, Hisfory

of the German Peopie: ‘“The Higher Schools and the Older
Humanists.” (English translation, vol. I, pp. 61—85.)
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Bacon, and the comparison is decidedly in favor of
the monk. !

There existed a considerable number of universities
before the year 1400, chief among them were those of
Paris, Bologna, Oxford and Cambridge, Salamanca,
Prague, Vienna, Heidelberg, ete. From 1400 to the
Reformation many new universities were founded in
Western Christendom.* ‘T'wenty-six of those founded
between 1400 and 1500 are still existing,? among them
Wiirzburg, Leipsic, Munich, Tiibingen, etc., in Ger-
many; St. Andrew’s, Glasgow, Aberdeen in Scotland;
Upsala in Sweden; Copenhagen in Denmark, ete.
In Germany alone nine were founded between 1456
and 1506. But we need not dwell further on these uni-
versities, as any information that is sought can be
easily gathered from the many books that are available
on this subject.

The intellectual activity of the universities of the
Southern European countries was nowise inferior to
that of Central and Northern Europe. In Portugal
there was the University of Coimbra; in Spain, there
were at least twelve universities before 1500,° the

1 L.ec., vol. II, pp. 523—524.

¢ Compayré enumerates 75 universities existing in 1482,
the year before Luther’s birth. ‘“Who could deny,”’ he says,
‘“‘after merely glancing over this long enumeration, the im-
portance of the university movement in the last three cen-
turies of the Middle Ages?” Abelard, pp. 50—52.

2 See Report of Com. of Fd.,1897-98, vol. 11, p. 1741,

4 Janssen, . c¢., vol. I, p. 86.

5 Janssen, vol, I. — Compayré, Abelard and the Origin
and Early Hislory of Universities (Scribner's Sons, New
York). — Rashdall, vol, II, pp. 211-280; ou the universities
of Poland, Hungary, Denmark, Sweden, and Secotland, pp.

283—815.
¢ See Rashdall, vol. II, pp. 66—107.
























48 JESUIT EDUCATION.

tion in the classics is followed by a solid course of
philosophy, mathematics, and natural sciences. ‘Thus
the shortcomings of both systems are effectively
obviated.

Both terms: ‘‘renaissance’’ and ‘‘humanism’’, are
apt to be misunderstood. If “humanism’’ means the
true perception of man’s nature and destiny, or truly
humane feelings towards fellow-man and active hu-
manitarian interest in his welfare, then the Middle
Ages knew and practised humanism. ‘Thus under-
stood it is in no way different from the sublime prin-
ciples laid down by the most humane of all teachers,
the God-man Jesus Christ. If, however, it signifies
a view of life and mankind which recognizes nothing
but the purely natural man, which finds in the purely
human its highest ideals and rejects the relation to the
vision of a future beyond this life, then it was foreign
to the medieval mind, as it is foreign to Christianity.
For the religious, supernatural element was central in
medieval life.! If ‘““Revival of Learning’ is meant
to imply that the ancient classics were altogether
unknown during the Middle Ages, it is a wrong con-
ception. But should the word designate a more
extensive study, and, above all, a more enthusiastic
interest in classical learning which developed even
into excessive admiration for antiquity, it is correctly
applied to the period closing the Middle Ages.

At the time when scholasticism flourished most,
Dante in his grand poem, which has been styled a
“‘Poetical Summa Theologiae’’, represents the har-
monious combination of scholastic and classic learn-

1 Willmann, Didaktik, vol. 1, p. 289,
















































64 JESUIT EDUCATION.

boasts the title of philosopher cannot be called a
Christian.”’ ‘“T'he Moloch to which the Jews offered
up their children, are the higher schools (hohen
Schulen = universities), in which the best part of
youth is sacrificed as a burnt offering. There they
are instructed in false heathen art and godless human
knowledge : this is the fire of Moloch which no one
can weep over enough, through which the most pious
and most clever boys are miserably ruined.”’! ‘“The
higher schools all deserve to be ground to dust;
nothing more hellish, nothing more devilish has
appeared on earth, nor will ever appear. ‘These schools
have been invented by no one else than the devil.””?
Luther hated the universities because they exalted
reason, ‘‘the light of nature’’, too much. To Luther
reason is only ‘‘the devil's bride, a beautiful prostitute
of the devil.”’? ‘‘Human reason is sheer darkness.”’
The faithful strangle reason and say: ‘‘Hearest thou,
a mad blind fool thou art, understandest not a bit of
the things that are God’s. Thus the believers throttle
this beast,”’*

It is surprising to see that Melanchthon fell in with
the tone of Luther.” He denounced universities,
philosophy, and ethics, almost as violently as his
master, but only for a time; he soon abated the
violence of his sentiments, whereas Luther to the end

v Luther's Werke, ed. Walch XIX, 1480. See Dollinger,
L. ¢., vol. I, p. 475 foll. — Janssen, vol. II (German ed, 18),
pp- 211-213.

* Jb,, XII, 45; XI, 459.

3 See Dollinger, Die Reformation, vol. 1T (2nd ed.),
pp. 477 foll. -

4 7b., p. 479.

& Paulsen, pp. 185 foll.



























CraprTER IIL

The Society of Jesus. — Religious as Educators.

It is not our task to give a detailed history of
Ignatius of Loyola, the Spanish nobleman who was
wounded on the ramparts of Pampeluna, in 1521,
nor of his subsequent conversion and life. This story
has often been told and may be read in the numerous
biographies of the Saint.! Nor need we enumerate
all the different and contradictory estimates of his
character, as given by various writers. Macaulay calls
him a ‘‘visionary'’ and an ‘‘enthusiast, naturally pas-
sionate and imaginative,’’ possessed of a ‘‘morbid in-
tensity and energy, a soldier and knight errant,”’ who
became ‘‘the soldier and knight errant of the spouse of
Christ.”’? Canon Littledale, in spite of his hostility
against the Society, cannot help admitting that Loyola
possessed ‘‘powerful gifts of intellect and an unusual
practical foresight.”’ ?

To see with Macaulay in Ignatius a ‘‘visionary,”’
1s an utter misconception of his character. Nor is it

! The best for English readers are: Sainl [gnatius of
Loyola, by Henri Joly (London, 1899). Life of St. Igna-
tius, by C. Genelli. Saint Ignatius and the Early [esuits, by
Stewart Rose.

? Essays: “Ranke’s History of the Popes.”

3 Encyclopedia Britannica (9th ed.), article ‘‘Jesuits.”
This article teems with gross misrepresentations of the Order,
and it would take a volume to refute the calumnies and the
ungrounded insinuations contained therein.

(73)



















































90 JESUIT EDUCATION,

were so miserable that the teachers, to support them-
selves and their families, had to practise some other
profession or trade. Professor Paulsen states that in
Saxony, towards the close of the sixteenth century,
the one schoolmaster of a,small town was regularly
organist, town-clerk and sexton:! The village school-
. masters were mostly sextons, field-guards, or tailors.
| As late as 1738, an order was issued in Prussia to the
effect that in the country there should be no other
tailors besides the sextons and schoolmasters, and later
on Frederick the Great declared: ‘‘tailors are bad
schoolmasters,’”’ and so he preferred to make teachers
out of old soldiers, invalid corporals, and sergeants.
The position of teachers in the higher schools was not
much more enticing. They had to obtain some addi-
tion to their scanty salaries by a sort of genteel beg-
gary : by dedicating books or orations to influential
persons, by writing poems for weddings or similar
occasions. ‘Teachers were always far worse off than
lawyers or physicians. It was always a true saying,
but especially in those times :
Dat Galenus opes, dat Justinianus honores,
Sed genus el species cogilur irve pedes,
which may be freely rendered :

The doctor’s purse old Galen fills,
Justinian lifts the esquire on high,
But he that treads in grammar-mills,
Will tread it on until he die.

The famous rector of the school of Ilfeld, Neander

1901. Summary in Newe Jahrbiicher fier das Fklassische
Altertum, 1902, vol. X, pp. 295—296. — See also Paulsen,
Geschichle des gelehrien Unlerrvichis (2ud ed.), vol, I, pp.
826-833 ; 862.
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106 JESUIT EDUCATION.

rather find recognition than censure, for having wisely
limited their work centuries ago. Moreover, the
Jesuits did teach elementary branches, at least in
some places, mnot only in Paraguay, but also in
Europe. Father Nadal writes: ‘“In the elementary
class (classis abecedariorum), which may be opened
with the permission of the General, the boys are taught
reading and writing. A brother may be employed to
assist the teacher if the class should be too large.”’ ' —
Be it further added that at present, in the foreign mis-
sions, v. g. in Syria, the Jesuits conduct hundreds of
elementary schools, in which most branches are taught
by lay brothers or by sisters of various teaching con-
gregations, *

The fourth part of the Constitutions contains only
the general principles, not a complete system of educa-
tion. 'That this more general legislation was not con-
sidered final by St. Ignatius, follows from the passage
in which he states that ‘‘a number of points will be
treated of separately in some document approved by
the General Superior.”’? ‘This is the express warrant,
contained in the Constitutions, for the future Ratio
Studiorum, or System of Studies in the Society of
Jesus.

V' Monumenta Paedagogica, 1902, p. 108,
? See below chapter VII.
3 Const., P. IV, cap. XII1. Decl. A.



CaAPTER IV.
The Ratio Studiorum of 1599.

The number of colleges.of. .thﬁ:_vs_(.)_g_iegy grew. very
rapidly. Colleges were opened during the life-time

-

M&Mﬁu&hgt Messina, Palermo, Naples, and

other towns in Italy; at Gandia, Salamanca, Valencia,

A.lcala, Qurgg,,ﬂ alladolid, and Saragossa_in. Spain ;
at Llsbon m Por‘l:ugal at Vienna in Austria; and at
Blllgm in France. After the death of the first Gen-
eral (1556), many more colleges were added to the
list, especially in those parts of Germany and the
Netherlands which had remained faithful to the Cath-
olic Church. Thus Ingolstadt, Cologne, Prague,
Tyrnau (Hungary) were opened in 1556, Munich
1559, Treves 1560, Innsbruck and Mentz 1561, etc.?!
In Belgium Audenarde 1566, Douay 1568, Bruges
1571, Antwerp 1575, Liége 1582, etc. But the So~

e

“the college‘; in the various countr:es at ﬁrst foIlowed
D i

more or less, the systems prevallmg there not how-
-

ever, w1th0ut 1mpr0v1 ng the existing methods aC(:ord—

Constltutlonb Stlll it would be altogether wrong to
suppose that the Ratio Studiorum, or Plan of Studies,
drawn up 1584-1509, was the first important document

! The Colleges of Germany are enumerated by Paulsen,
. c., pp. 2656-281 (2nd ed., vol. I, pp. 390—406); those of Ger-
many (Austria), Poland, Belgium, the Netherlands, by Pacht-
ler, vol. III, pp. IX—XVI.
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Provinces in 1591, In this draft the chapter De Opi-
nionum Delectuw (i. e. catalogue of philosophical and
theological questions which were not to be taught in
the Society), was omitted, but was sent out separately
for examination in the following year. Hence the
statement that in the following editions the chapter
De Opinionum Delectn. was omitted, is again inaccurate,

6. The final Ratio, including, of course, the Cala-
logus Quaestionum, was, as we have seen before, pro-
mulgated in 1599.'

This final Ratio did not contain any discussions on
the educational value of different subjects, nor any
treatises why this or that method had been adopted.
Such discussions had preceded, and had been con-
tained in the Ratio of 1585.7 That of 1599 was a code
of laws, a collection of rules for the different officials,
in whose hands lies the government of a college, and
for the teachers of the various classes. The rules are

divided as follows :
3%
Regulae Provincialis (Provincial Superior).
/ Rectoris (President).
L Praefecti Studiorum (Prefect or Superintendent of
Studies).
IL.

Regulae Communes omnibus Professoribus Supeviorum Fa-
cultatum (General regulations for the Professors
of theology and philosophy).

“ Professoris Sacrae Scripturae.

« £ Linguae Hebraicae.

i o Scholasticae Theologiae.

it * Historiae Ecclesiasticae.

5 4 Juris Canonici,

L " Casuum Conscientiae (Moral Theology).

V' Woodstock Letlers, 1896, pp. 506-507,
! Pachtler, vol. II, pp. R6-217,
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III.
Regwlaa Mﬁ:ssons Fhilosophiae.
Philosophiae Moralis (Ethics).
L gt Physicae (Physics and other natural
sciences).!
b H Mathematicae.
IV.

Regulae Pracfecti Studiorum Inferviorum (together with reg-
ulations for written examinations and for
awarding prizes).

Regulae Communes Professovibus Classium Inferiorum.

£ Profexsms Rhetoricae.

¢ Humanitatis.

2 £ Supremae Classis Grammaticae.
€ & Medz'a & [ 6

o (13 !ﬂﬁmaf i (1

Then follow various rules: for the pupils, for the
management of academies (literary and debat:mg
societies) etc.

The rules under No. I are those of the Superiors.?
The entire government of a college is.in the hands of

the Rector (President). He is also the court of appeal
in cﬁsputed quesnons among the teachers, or
between the masters and the students. He is to in-
spect the classes from time to time, in order to inform
himself of the progress of the students, and to give ad-
vice to the teachers. As far as possible, he is to take
an interest in each pupil personally. Nothing of im-
portance can be undertaken in the college without
consulting him, nor can any custom of the house be
changed without his consent. The subordinate offici-
als have that amount of authority which he gives

! Was added in 1832. In the Ratio of 1599 natural
sciences were treated as part of philosophy.

2 See John Gilmary Shea, History of Georgetown Coi-
lege, 1891, pp. 83—84,
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tries. We give here the plan which was followed in
the colleges in Upper Germany, in the beginning of
the eighteenth century. It is taken from the Ratio et
Via of Father Kropf, published in 1736.!
LoweER GRAMMAR. Flirst Year.
(First high school class.)

Latin. Grammar of Alvarez, elements, and easier
rules of construction. — Reading: The easiest letters
of Cicero, specially selected and separately printed.
Selections from book I and II of Father Pontanus’
Progymnasmata.?

Greek.- Grammar of Father Gretser,® or of Father
Bayer.* Correct reading and writing; accents and
declensions.

Religion. Small Catechism of Peter Canisius,?
part I—II. Explanation of the Latin Gospel.

History. Rudimenta historica,® vol. 1., treating
chiefly of the history of the people of Israel.

! In Herder's Bibliothek der katholischen Pidagogik,
vol. X, pp 340—3848.

2 James Pontanus S. J, Progymnasmatum Latinitas sive
dialogorum selectorum libri guatinor. Several works of this
Jesuit were used in most European schools for over a century.

8 James Gretser, S. J., wrote several textbooks: a larger
Greek Grammar, and a Compendium: Rudimenia Linguae
Graecae, both in many editions; a Latin-Greek-German and
a Latin-Greek Dictionary.

4 James Bayer, S. J., wrote a Short Greek Grammar, a
Latin-Greek Dictionary, and a Latin-German and German-
Latin Dictionary. Of the last the eleventh edition was pub-
lished by Professor Mayer, Wiirzburg, 1865.

5 On this catechism see chapter XVIII.

8 This history, comprising six volumes, was written by
Max Dufréne, S, J., (Landshut, Bavaria). It appeared first
1727—1780; several editions followed,
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Lowrer GRAMMAR. Second Year.
(Second high school class.)

Latin. Alvarez’ Grammar, book I, part IT ; repe-
tition of first vear's matter; the irregular verb; first part
of syntax. — Reading: Select letters of Cicero. Selec-
tions from Pontanus’ Progymnasmaia.

Greek. Grammar: repetition of declensions; com-
parison of adjectives; pronouns and auxiliary verbs.

Religion. Catechism of Canisius, part I—III,
Explanation of Latin Gospel.

History. Rudimenta historica, vol. IT : The four
monarchies (Ancient history).

MIDDLE GRAMMAR.
(Third high school class.)

Latin. Grammar: The whole of syntax; repetition
of irregular verbs. — Reading: chiefly Cicero’s Epis-
tulae ad Familiares, some parts of the Progymnasmata.
The reading of poetical works which is customary in
other Jesuit colleges in this class, is not sanctioned in
this province.

Greck. Grammar: the verb completed. — As re-
gards reading it is left to the judgment of the Prefect
of Studies to prescribe the study of the Greek Cate-
chism or Cebes' Tablet. At all events the pupils
should practise the reading of these books from time
to time and give an account of their reading.

Religion. Catechism of Canisius and Latin Gospel.

History. Rudimenta historica, vol. I1I: The Chris-
tian Emperors of Rome (Medieval history).

UpPER GRAMMAR.
(Fourth high school class. )

Latin. Grammar: the whole of syntax (repeated),
rules of construction; rules of prosody. — Reading:
Above all, the Letters of Cicero to Atticus and his
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reason, that they were not necessary for physics, and
so very few would be inclined to study mathematics.”
The writer then goes on to show the mnecessity of
mathematics for the study of the movements of heav-
enly bodies, of their distances, of the oppositions and
conjunctions of the comets; of the tides, the winds,
the rainbow, and other physical phenomena. He also
treats of various exercises by which the study of
mathematics can best be advanced, such as lectures
given by the students on mathematical and astronom-
ical subjects.?!

We find that in mathematics, pure and applied,
the courses of the Jesuit colleges were advanced to
the foremost rank; in arithmetic and geometry we
notice that, as early as 1667, a single public course,
under the direction of the Jesuits at Caen, numbered
four hundred students.? ‘The Order had among its
members many distinguished mathematicians, some of
whom will be mentioned in succeeding chapters.

The modern course of physics was, in those cen-
turies, a thing of the future. But the physical sciences
were taught as far as they were known ; in the middle
of the eighteenth century, we find physical cabinets in
regular use, and experimental lectures given to the
classes by the professor of physics.

These testimonies will suffice to show that the
Jesuits, however much they wvalued the classical
studies, were not so one-sided as to disregard or neglect

I Monumenta Paedagogica, pp. 471—478.

2 Crétinean-Joly, Histoire de la Compagnie, vol. IV,
ch. 8. — Hughes, /. ¢, p. 2756. — See also Janssen, vol. VII,
Pp. 86—87. ; vol. IV (16. ed.), p. 414.

3 Pachtler, vol. III, p. 441, n. 7.
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the infrequency of punishment, the systematic teach-
ing of Latin in a series of classes, the study of prac-
tical science, of history and geography, in conjunction
with the explanation of the texts, the use of note books,
emulation, and the like.”” Now many of these points
were not inventions of Vives, but had been already
mentioned by Quintilian. !

The words of a German writer on pedagogy are
well worth being quoted on this point: ' Strange
attempts have recently been made to show that the
Jesuit pedagogy which, through its unquestionably
grand results, has become famous, is to be traced back
to Vives. The fact that Vives met the founder of the
Society once, for a very short time, must serve as a
proof. But if one examines the educational principles
which the Jesuits are supposed to have taken from
Vives: infrequency of punishment, physical care of
the pupils, etc., it becomes immediately evident that
these are principles which all reasonable educators
have followed at all times. We should be forced to
make the absurd assumption that, until the time of
Vives, Catholics mever in the past had had sound
pedagogical views, if we wished to trace back these
self-evident principles to Vives.''?

It really looks as though some writers are deter-
mined at least to deny all originality to the Ratio
Studiorum, if they are compelled to admit that it
achieved great results. We frankly and willingly
admit that the authors of the Ratio borrowed much

! See Duhlr, Studienordnung, p. 15.

? Dr. Frederick Kayser, in Hisforisches Jahrbuch,
Munich 1894, vol. XV, page 350, article: “‘Johannes Ludwig
Vives.”’
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from existing systems, it matters little whence and
how much. We must, however, claim that their ex-
perience from 1540-1599, and their painstaking efforts
in drawing up the Ratio, had a considerable share in
the results that attended their system.' Above all,
what is most characteristic in the Jesuit system, the
wonderful unity and organization, was not borrowed
from any other system, but is the work of the framers
of the Constitutions and of the Ratio Studiorum.

I ¢TIt may be said in general that the practical experience
(of the early Jesuits) exerted a greater influence on the forma-
tion of the Order’s pedagogy than the study of pedagogical
theorizers.”” G. Miiller, guoted by Paulsen, /. ¢., vol. I,
page 412,



CHAPIER V.

Jesuit Colleges “and their Work before the Sup-
pression of the Society (1540-1773).

Within fifty years from the solemn approbation of
the Society of Jesus, the Order had spread all over the
world, from Europe to the Indies, from China and
Japan in the East, to Mexico and Brazil in the West.
Wherever the Church was not actually persecuted, as
in England, there sprang up educational institutions.
Shortly after the death of the fifth General, Father
Aquaviva, in 1615, the Society possessed three hundred
and seventy-three colleges; in 1706 the number of
collegiate and university establishments was seven
hundred and sixty-nine, and in 1756, shortly before
the suppression, the number was seven hundred and
twenty-eight.’ In 1584 the classes of the Roman
College were attended by two thousand, one hundred
and eight students. At Rouen, in France, there were
regularly two thousand. Throughout the seventeenth
century the numbers at the College of Louis-le-Grand,
in Paris, varied between eighteen hundred and three
thousand. In 1627, the one Province of Paris had in
its fourteen colleges 13,195 students, which would
give an average of nearly one thousand to each col-
lege. In the same year Rouen had 1,968, Rennes
1,485, Amiens 1,430. In 1675 there were in Louis-

1 See Hughes, Loyola, pp. 89—77; and especially Hamy,

8. J., Documents pour servir a Phistoive des domiciles de la
Compagnie de Jésus, Paris, Alphonse Picard.
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any conduct but what was exemplary.”’! Neither
could J. J. Rousseau be induced to lend his pen to
decry the Society, although he confessed that he did
not like the Jesuits.

Pope Clement XIV. at last yielded to the threats
of the ministers of the Bourbon kings, and in 1773,
by a Brief he suppressed the Society, ‘‘in order to
preserve peace.”’ ‘“This letter’’, says a Protestant
historian, ‘‘condemns neither the doctrine, nor the
morals, of the Jesuits. The complaints of the courts
against the Order are the only motives alleged for its
suppression.””? When recently Sir Henry Howorth
represented this Brief as an infallible ez-cathedra pro-
_ nouncement of the Pope, he thereby showed that he has
not even the most elementary notion of what is meant
by Papal infallibility. Succeeding events proved that
— to use the words of one of the enemies of the Jesuits
— a peace treaty was struck between the wolves and
the shepherd, and that the latter had sacrificed the
best watch-dogs of the flock. The dreadful French
Revolution opened the eyes of many to the real pur-
port of the persecutions of the Jesuits. True, the
Church is not built on the Society, but on the rock of
Peter. Still the Church suffered immensely by this

sacrifice of its most zealous defenders, and well might |

Pope Pius VII., in the Bull of the Restoration of the
Society in 1814, speak of the ‘‘dispersion of the very
stones of the sanctuary,” which had followed the
destruction of the Society and the consequent
calamities.

' Ibid., p. 570.

2 Schoell, Cours d’histoire des Etals européens, vol.
XXXXIV, p. 83.










































CrAPTER VI.

The Revised Ratio of 1832 and Later Regulations,

The Society had been suppressed by Clement XIV.
The historian Dr. Briick says: ‘“The Pope's conduct
was harsh and unjust’’, as he had not a single crime to
lay to their charge;’ and even Dr. Dollinger, how-
ever hostile to the Society, must have considered its
suppression unjust; for he calls its restoration an act
of justice.? Documentary evidence proves that the
Jesuits heroically submitted. Even in Silesia, where
Frederick II. wanted to maintain them, ‘‘they were
unwilling to hold out against the papal bull’’,* and
laying aside whatever was specifically characteristic of
the Society, they directed the schools as secular priests.
Catharine II. of Russia stubbornly refused to allow the
Papal Brief of suppression to be published in her
dominions. As the publication was required before
the Brief could take effect, the Jesuits continued their
work in the two colleges at Mohilev and Polotzk in
White Russia. Five years after the suppression, in
1778, the new Pope Pius VI. granted them permis-
sion to establish a novitiate. Thus, as Frederick II.

V' Hislory of the Catholic Church, (Engl. transl.) vol. II,

. 306.
i 2 See Hislorische Zeilschrift, 1900, vol. LXXXIV, p. 300,

% Alzog, Church History, vol. 111, p. 571. Against Thei-

ner's charge of disobedience see Zalenski, Les Jésuites de la
Russie Blanche, vol. 1, pp. 169—213,
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CrAPTER VIL

The Educational Work of the Jesuits in the
Nineteenth Century.

It cannot be denied that the Jesuits have not had
the same brilliant success as educators in the nine-
teenth century, as during the centuries preceding the
suppression of the Order. How is this to be explained?
The opponents of the Order are ready with an answer :
‘It is because the Jesuits have not kept up with the
progress of the age. Their whole system is not suited
to modern times.”” Even such as are not hostile to
the Society, have said that the Old Society took with
it into its grave the secret of its educational success.
However, a short reflection will give us the true
explanation.

The time of the suppression, a period of forty
years, forms a gap in the educational history of the
Society. These blank pages, as Father Hughes says,
signify the total loss of property and position, with
a severance in many places of the educational tra-
ditions for almost sixty years, and the entire destruc-
tion of them in many other parts.! Restored, the
Society had to struggle into existence under altered
and unfavorable conditions. The schools in about
seven hundred cities and towns, which the Order had
possessed before its suppression, were now largely in
the hands of State authorities. And besides, the
nineteenth century was not a time of undisturbed peace

! Hughes, Loyola, p. 266.
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rivals, but in their quality that University College
stands pre-eminent. ‘The College got first and second
places over all competitors in classics and mathematics,
first place in history and political economy, and in
modern literature. This last distinction is enhanced
by the fact that the standard has been growing higher
year after year, and this year the papers exceeded in
difficulty any hitherto set.
The following list tells best the result :

AUTUMN : & & &
g & =
Honors and Exhibitions. E *E E
p ~ ~ 3 9 e
Ist Class. 2nd Class. £ B = 3
7] - v =]
0N w N K
University
Collepe. - i 13 E S sl 1,22
Queen'’s
Coll., Belfast.......... 4 6 3 R (R e .
Queen’s
Coll., Galway......... 0 8 e T Sl |
Queen’s
Colls; Corko........... 0 2 T LS ¢
JUNE AND AUTUMN COMBINED: g & ¢
- KR - R~
Homnors and Exhibitions. E *E E
-~ - ° % o =
IstClass, 2ndClass. o § = &
2] - v =]
0 N N M
University ’ L
College:..... oot 36 87 L I W g
Queen’s
Coll., Belfast...... ... 25 87 ¥ 1 165
ueen’s
Q 1,
Coll., Galway ....... 4 9 0 1 0 14
Queen’s
Coll., Cork..ccocs. 0 23 1 0 024

In 1896 the Jesuit college of Clongowes, in the
Intermediate Examination, where 8877 students pre-








































































Craprer VIIIL
Opposition to Jesuit Education.

Nothing in the whole history of education after the
Reformation is more striking than the difference of
opinions about, and the attitude assumed towards, the
educational system of the Society. We have heard
that the Protestant King Frederick II. of Prussia, and
the Schismatical Empress Catharine II. of Russia,
protected the Jesuit schools, at a time when the Bour-
bon Kings ruthlessly destroyed all Jesuit colleges
within their realms. In the nineteenth century the
Jesuits were repeatedly expelled from Catholic coun-
tries, as from France, and were allowed to labor un-
disturbedly within the vast British Dominion and in
other Protestant countries. However, this tolerant
attitude was not always taken by Protestant rulers.
The penal laws of England against the Catholics are
well known. The Jesuits were always mentioned as

- particularly hateful. ‘Thus one statute under Elizabeth
(27 Eliz. c. 2), provided that ‘‘all Jesuits and other
priests, ordained by the authority of the See of Rome,
should depart from the realm within forty days, and
that no such person should hereafter be suffered to
come into or remain in any of the dominions of the
crown of Great Britain, under penalties of high
treason.’’

Special laws were enacted to prevent Catholics
from sending their children to foreign schools. ‘‘Any
other of her majesty’s subjects,’’ says the same statute,

(239)
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‘“‘Another instance of
uniform prescribed educa-
tion may be found in the
curriculum of Jesuit col-
leges’’. . . . But ‘‘the im-
mense deepening and ex-
panding of human know-
ledge in the nineteenth
century and the increas-
ing sense of the sanctity of
the individual’s gifts and
will-power have made uni-
form prescriptions of study
in secondary schools im-
possible and absurd.”’—
President Eliot (in 1899).

‘“The Ratio Studiorum
is antiquated and difficult
to reform. ... We have
little to hope for them in
the improvement of edu-

JESUIT EDUCATION.

be given to the recent
progress made in those
branches. In the lower
classes new provisions are
made for learning modern
languages, both the ver-
nacular and foreign, and
for the study of history.”’
—XKiddle and Schem, The
Cyelopedia of Education,
article ‘‘Jesuits,”” p. 492.

‘A uniform course of
study for all schools of a
particular grade, and a
common standard for pro-
motion and graduation,
can be made most ser-
viceable in a mnational
scheme of education.”’—
Dr. Russell, Columbia
University, (in 1899),
German Higher Schools, p.
409.

““A republic is a field
far more inviting than a
monarchy for the agency
of an organization so vast,

so able, so secret, so adap-
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cationatpresent.’'—Oscar
Browning, Encyclopedia
Britannica, article ‘‘Edu-
cation.”

“For the Jesuits, edu-
cation is reduced to a
superficial culture of the
brilliant faculties of the

intelligence.’’-Compayré,

l. ¢, p. 130.

‘““T'o write in Latin is
the ideal which they pro-
pose to their pupils....
the first consequence of
this is the proscription of
the mother tongue.” —
Compayré, H. of P., p.
144.

‘““T'he Jesuits were hos-
tile to the mother tongue,
and distrusting the influ-
ence of its association they
studiously endeavored to
supplant it.’’—Painter, 4
Hist. of Ed., p. 120.

‘‘Preoccupied before all
else with purely formal

245

tive as that of the Jesuits,”’
—Prof. N. Porter, (Vale
College), Educational Sys-
tems of the Puritans and
Jesuits compared, p. 79.

‘“Thoroughness in work
was the one thing in-
sisted on.’'—Quick, [. ¢.,
p. 46. :

““With such standards
of scholarship the methods
of instruction will natur-
ally be rigorous and
thorough.’”’ — Cf. Porter,

Iice . 55,

“Instruction in the ver-
nacular language was in-
corporated with the course
of instruction in 1703, and
in 1756 the colleges in
Germany were advised to
devote as much attention
to German as to Latin
and Greek.’’—Kiddle and
Schem, The Cyclopedia of
Education, p. 493.

‘““In mathematics and
the natural sciences, he
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studies, the Jesuits leave
real and concrete studies
in entire neglect. History
is almost wholly banished
from their programme. ' —
Compayré, , ¢c., p. 144.
‘“I'he sciences and phil-
osophy are involved in
the same disdain as his-
tory.”’—Ib., p. 145. "

‘“The Jesuits maintain
the abuse of the memory. "’
Ib., p. 140.

““What the Jesuits did
in the matter of secondary
instruction, with immense
resources and for the pu-
pils who paid them for
their efforts, La Salle at-
tempted. . . for pupils who
did not pay.”’—Compayré,
L. ¢., p. 258.

“T'hey sought to reach
sons of princes, noblemen
and others who constituted

JESUIT EDUCATION,

[the Jesuit pupil] will be
the master of what he
professes to know, ... In
logic and grammar, in
geography and history he
will be drilled to such a
control of what he learns,
that it shall be a posses-

sion for life,”’—Porter, L.
Eiy Ds Bhs
‘“T'he Jesuits wished the

whole boy, not his mem-
ory only, to be affected by
the master."’-Quick, Edu-
cational Reformers, p. 507.

‘“T'heir instruction was
always given gratuitous-
ly.”’—Quick, b., p. 38.

The Jesuit schools ‘‘were
gratuitous. The instruc-
tion was imparted freely,
not only to pupils of the
Romish faith, but to all
who chose to attend upon
it."”” — Porter, [. ¢., p. 29.

““Finally they imparted
their instruction gratui-
tously.”’—Ranke, History
of the Popes, vol. 1.

“Faithful to the tradi-
tions of the Catholic
Church, the Society did
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been an essential condition for every victory won for
the sacred cause of Christianity. No doubt, this
prayer of St. Ignatius has been heard. Whether it be
the Courtiers of Queen Elizabeth, or the Reformers in
Germany, the infidel Philosophers of the eighteenth
century, or the Atheists of our own days, the Com-
munists of Paris, or the Revolutionary party in Italy,
the Bonzes in Japan, or the fanatical followers of
Mahomet, all who hated the name of Catholic concen-
trated their deadliest hatred on the unfortunate Jesuits.
And what was more painful to them, even within the
pale of the Catholic Church, they have sometimes met
with misunderstanding and opposition. The Jansen-
ists in France were their bitter enemies. The Liberal
Catholics invariably stood aloof from them. At times
even Bishops and Archbishops treated them coldly.
Still, these persecutions were not without some good
results. They kept the sons of Ignatius ever on the
. alert; and for this reason, the prayer of St. Ignatius
manifests a wonderful insight into human affairs.
Constant attacks prevent a body of men from stagna-
tion and security.

““‘And you all know security
Is mortal’s chiefest enemy.’’!

L Macbeth 8, 5.



PART SECOND.

The Principles of the Ratio Studiorum.—Its
Theory and Practice Viewed in the Light
of Modern Educational Problems.

Craarrer IX.

Adaptability of the Ratio Studiorum.— Prudent
Conservatism,

In the ‘‘Introductory Chapter’’ we quoted this
remark of a biographer of St. Ignatius: ‘“T'he Ratio
Studiorum is a plan of studies which admits of every
legitimate progress and perfection, and what Ignatius
said of the Society in general may be applied to its
system of studies in particular, namely that it ought
to suit itself to the times and comply with them, and
not make the times suit themselves toit.”’! We assert,
then, that this is the first principle of the Jesuit
system : that it should adapt itself to the different
times and countries, We do not treat here of single
colleges; it is possible that some have not adapted
themselves sufficiently. ‘The question to be discussed
here is a general one: namely about the system as
such.

That the Jesuit system has not suited itself to the
times is the criticism of some. Others go even further,
maintaining that it cannot be suited to the times, or
only with great difficulty, as it is altogether ‘‘anti-

! Genelli, Life of St. Ignatius, part 11, ch. VII.
(280)
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fested to so great an extent by no other order in the
Church, kept pace with the general movement, and
influenced its direction; and when it has not been
able, through the unmanageable nature of the elements
with which it has had to do, to lead, it has had the
sagacity to bide its time and follow. It is this instinct
which, though it may to ‘carnal men’ savor of human
prudence, to men who see things through a spiritual
eye, manifests the workings of a governing Providence
through one of the most able human instruments
which has ever undertaken God’s work upon the
earth.””!

The extent and limit of the Society’s progressive-
ness and conservatism in educational matters, has
been clearly enunciated by Father Roothaan, General
of the Society, in 1832: ‘‘The adaptation of the Ratio
Studiorum means that we consult the necessities of the
age so far as not in the least to sacrifice the solid and
correct education of youth.”” Accordingly, the Society
will ever adapt its system in all and to all that is con-
ducive to the great end of its educational labors: the
thorough intellectual and moral training of its pupils.

1 Dublin Review, 1866, vol. VII, (p. 208): ‘“The Gaume
controversy on Classical Studies,” by R. B. V. —1 think the
writer is Roger Bede Vaughan, O. S. B., later on Archbishop
of Sydney, Australia.



CaarPTER X.

The Intellectual Scope.

In the preceding chapter we mentioned a statement
of the present General of the Society, ‘‘that the char-
acteristics of the Ratio Studiorum are not to be sought
in the subject matter or in the order, but in what may |
be called the form or the spirit of the system.’’ Father
Martin explained in what this form consists: ‘‘It con- |
sists chiefly in the training of the mind, which is the
object, and in the various erercises, which are the
means to attain this object.”’ Inthese words we have
the intellectual scope of the Ratio Studiorum, in fact
the intellectual scope of every rational system of edu-
cation. This training of the mind means the gradual
and harmonious development of all the higher faculties
of man, of memory, imagination, intellect, and will.

The very meaning of the word confirms this view:
to ‘‘educate’’ signifies to exercise the mental faculties
of man, by instruction, training and discipline in
such a way as to develop and render efficient the nat-
ural powers; to develop a man physically, mentally,
morally, and spiritually. The mind is educated when
its powers are developed and disciplined, so that it can
perform its appropriate work. In speaking of one as
educated, we imply not merely that he has acquired
knowledge but that his mental powers have been
developed and disciplined to effective action. Educa-
tion is, consequently, the systematic development and

1 The Standard Dictionary.
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teenth century have recommended exercises which
are essentially the same as those of the Society. So
Dr. Arnold, the famous head-master of Rugby; Dr.
Wiese, for decades one of the most influential men in
the Prussian Ministry of Education; Dr. M. Seyffert,
the great Latinist. In the introduction to his excellent
Scholae Latinae, Dr. Seyffert has the following:
“I thought this work, the fruit of twenty-five years
experience, was something new. However, I had
scarcely finished, when through the information of a
friend of mine, I found out that there was nothing new
under the sun. The merit and honor of the invention
belongs, as I know now, to the seventeenth century,
and, as hardly can be expected otherwise, to the dili-
gence of the Order of the Jesuits, who were unwearied
in preparing pedagogical helps and means. I shall
be satisfied if my work finds only one tenth of the
approval which their work found, and as I think,
most deservedly found.” Anmnother great educator of
Germany, K. L. Roth, said : ‘‘Exercise was the secret
of the old college-systems ; it forced the pupil daily to
use for the formation of his judgment the material
accumulated to excess in his memory.’’!

1 In his Gymnasial-Pidagogik; see Duhr, p. 119.



CraprEr XI.
Prescribed Courses or Elective Studies?

Intimately connected with the subject of the last
chapter is a question now much discussed in pedagog-
ical circles, namely, whether the ‘‘old-fashioned”
prescribed courses are the best way of attaining the
object of education, the training of the mind, or
whether the elective system should claim the mono-
poly in the education of our nation.

Not many years ago the secondary school pro-
grammes offered a single course of study, or at most
two courses which were to be pursued in order to
obtain the diploma of the school. The principal course
consisted of Latin, Greek, history and mathematics.
At present we find in most secondary schools a num-
ber of parallel courses, and the disposition is growing
to regard the different courses as of equal value and
dignity. It has been said by advocates of the new
system that ‘‘the old narrow course, with its formal
contents and mechanical routine, is doomed; and a
richer course of study, with a broader and more in-
spiring conception of the elementary school-teacher’'s
responsibilities and opportunities, is taking its place.’’!

Whence these changes? Not from the conviction
of teachers that the old system was bad and inefficient;
but, as Professor Hanus says, these changes are
chiefly the result of external demands of parents and

'\ Hanus, Educational Aims and Educational Values
(1900), pp. 76, 78.
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CaaprrEr XII.
Classical Studies.

Much has been written within the last few decades
for and against the value of the study of the classical
languages and literature.! Some writers, especially
fanatical advocates of ‘“‘modern’ culture, see in the
humanistic school only a gloomy ruin of the
time of the renaissance, which stands in the
midst of the grand structures of modern culture, half
monastery, half pagan temple. Latin and Greek
philologists have built their nests in its dilapidated
walls, like owls that shun the bright light of day,
and in the dusk they flutter about to frighten and
torment poor children with their cries of monstrous
Latin and Greek forms. Others, the one-sided ad-

1 There exists a vast literature on this subject. Of more
recent publications we mention only those of a man whose
opinions must be of special interest to American educators,
viz. those of the United States Commissioner of Education,
W. T. Harris: A Brief for Latin — On the Function of the
Study of Latin and Greek in Modern Educalion — Place of
the Study of Latin and Greek in Modern Education, and
Herbert Spencer and what to Study (Educational Review,
September 1902). In this last article Commissioner Harris
very ably refutes Spencer's attacks on the study of the clas-
sics. — Of older works we wish to call attention to one of an
American ecclesiastic, which is almost unknown: ZBishop
England’s Address on Classical Education ( Bishop England’s
Works, vol. V, pp. 18—381), in which the advantages of a
classical education are set forth with admirable force and
lucidity.
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2. History (except U. S.) ........ 82,909 209,034 152
8. Geometry ... 59,781 147,616 147
4. Algebra...... .- 127,397 806,755 141
5. German............co.... 84,208 78,994 131
B e e e 25,002 58,165 107
7. Greek... . 12,689 24,994 94
8o URRweioRrs. o s 63,644 118,650 79
9. Chemistry ... il ny S0, OB 47,448 65

The xmportance of the figures is the more evident
when we bear in mind that the rate of increase in the
total enrollment of pupils from 297,894 in 188g-go to
554,814 in 1897-98 is 86 per cent. But certain studies
are growing faster than this; some of them much
faster. Latin, to the surprise of many, heads the list with
its literally enormous gain of 174 per cent., a rate fully
double the 86 per cent. which represents the eight year
inerease in the total number of pupils. Next comes
history with 152 per cent., then the two mathematical
disciplines (geometry with 147 and algebra with 141),
and then German with 131. After these we find
French with 107, and Greek with g4. All these and
only these exceed theaverage. Physics and chemistry
close the list somewhat below. Prominent educators
all the world over hail this ‘‘new revival’'' as one of
the most promising signs of the educational movement
in America.

The foregoing pages contain sufficient proof that
the Ratio Studiorum does not need any defence for
giving such prominence to the study of the classical











































































CrAaprrER XIII.
Syllabus of School Authors.

§ 1. General Remarks.

The Ratio Studiorum divides the literary curricu-
lum into five classes. Father Jouvancy speaks of six,!
adding that the sixth is sometimes combined with the
fifth. Father Kropf in 1736, in his programme, has
six. Most Jesuit colleges in this country have six
classes in the literary course, to which are added two
years of philosophy with higher mathematics, natural
sciences and economics. ‘These eight classes cor-
respond to the high school and the college course.
The four lower or grammar classes are equivalent to
the high school, whereas the four higher classes:
Humanities (Freshman), Rhetoric (Sophomore),
Junior and Senior Philosophy, correspond to the
American college, with one essential difference,
- “‘that the work of the Jesuit college is not profes-
sional study, but general culture and preparation for
professional study.”’ ?

When in the following pages we speak of the study
of the authors, it is understood that a systematic study
of grammar has preceded and partly accompanies the
reading of the authors. Of late there is a tendency to
begin reading too early, almost from the beginning,

1 Ratio Docendi, ch, 11, art. 7.

1 Rev. F. Heiermann, 8. J., in Woodstock Letters, 1897,
p. 376: ‘“The Ratio Studiorum and the American College.””
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From this last statement, and in fact from the whole
list, it appears that all the important authors were in-
cluded in the Jesuit plan, and that those who made
the sweeping assertion that ‘‘the greatest Greek
authors were all excluded from the Jesuit schools,’’ !
have not looked at the documents of the Society. All
the most important authors were explicitly prescribed.
It is evident that not all the authors which are men-
tioned could be read. The different provinces of the
Society drew up lists, or catalogues of authors, which
varied in different years. Thus in the Province of
Upper Germany in 1602—1604 a catalogus perpetuus
was drawn up, i. e. a list of authors to be read every
four or five years. We subjoin the list of the books
for Rhetoric class.?

A. D. 1604: Cicero, Orator ad Brutum; orations,
vol, II. The Annals of Tacitus. The
Tragedies of Seneca. —T'he Philippics of
Demosthenes. ‘The #va ral juépar of Hes-
iod.

A. D. 1605: Cicero, Partitiones Oratoriae; orations,
vol. III. Livy, I decade. Juvenal —
The Olynthiacs of Demosthenes. Homer,
Iliad, books I and II.

A. D. 1606: Cicero, De Oratore, three books; orations,
vol. I. Livy, III. decade. Statius,
Thebaid. — Isocrates, Panegyric. Furi-
pides, Hecuba.

A. D. 1607: Cicero, De Optimo Genere Oratorum; ora-
tions, vol. II. Tacitus, Historiae. Clau-
dian and Herodian. — Aristotle, Rheto-
ric. Sophocles.

1 See above p. 8, note 1.
2 Pachtler, vol. IV, pp. 1—29.
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A. D. 1608: Cicero, Partitiones Oratoriae; orations, vol.
~ III. Statius, Sylvae.— Xenophon, Cyro-
paedeia. Homer, Odyssey, I and II.

In the Province of the Rhine in Rhetoric class
were read:

A. D. 1629: Cicero, Partitiones; orations, vol. I. De
Claris Oratoribus. Horace, Odes, b. III.
Seneca, Hercules furens. Livy, L. decade.
— Demosthenes, Olynthiacs. Chrysos-
tom, DeSacerdotio, b. IV. Homer, Iliad,
b. IV. Greek epigrams.

A. D. 1630: Cicero, orations, vol. IV. De Inventione;
Orator. Horace, b. IV. and Epodes.
Livy, IIL. decade. Seneca, Thyestes. —
Homer, Iliad, b. V etc.

These lists represent a considerable amount of
reading from the best authors. Modern writers ob-
ject to some of the authors recommended by the
Ratio. However, to avoid unfairness, it should not
be forgotten that the opinions held in former ages
about certain authors were different from those cur-
rent at present. The same objections can be made
against Protestant school plans of former centuries.
Thus Melanchthon, as well as the Jesuits, considered
the smaller poems formerly attributed to Homer, v. g.
the Batrachomyomachia, as a fit school classic. Also
Hesiod, Aratus, Plutarch, and Lucian are recom-
mended by Melanchthon.!

Catullus, Tibullus, Propertius, the Disticha Cato-
nis, Aurelius Victor, Eutropius, Lucan, Pliny, Pru-

! Hartfelder, Philipp Melanchihon als Praeceplor Ger-
maniae, vol. VIL of the Monumenta Germaniae Paedagogica.
Berlin 1889, pp. 860—3897.
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point, a striking antithesis. This is no wholesome
food for boys.”'! Jouvancy seems to say the same,
when he speaks of the ‘‘abruptness and ruggedness of
Seneca’s style.”

§ 3. Latin Poets.

PrAEDRUS wrote several books of fables, partly
translations, partly imitations of the famous fables of
Aesop. The gracefulness, precision, elegance, and
simplicity of style, make the fables of Phaedrus ex-
cellent reading to start with in lower classes. Besides,
his sound moral precepts afford other pedagogical ad-
vantages.

Ovip is the most gifted of Roman poets, more
brilliant than Virgil, unsurpassed in his power of
describing and ‘‘painting,”’ and in his ease and
fluency of versification. Father Jouvancy, in a few
words, expresses the best judgment that can be passed
on this writer: ‘“Would that he were as chaste and
pure as he is elegant and pleasing.”” ‘This is only too
true. ‘Therefore, his works must be read with great
caution. There are some of his productions of whose
existence young students should be ignorant. The
Amores, Ars Amandi, Remedia Amoris, cannot be con-
demned in too strong terms. The poet himself con-
fesses: “‘Nil nisi lascivi per me discuntur amores.”
Critics, who cannot be suspected of squeamishness or
religious prejudice, have severely censured the erotic
poems of Ovid, as ‘‘gems of frivolousness, handbooks
of lasciviousness, which on young readers must pro-
duce the effects of sweet poison that enters into the

I Nigelsbach.
25
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(compare Lessing’s Laokoon), the V., and above all
‘the VI., should not be omitted. In reading the sixth
book, references to Dante’s Inferno should be given
throughout. The translation of Virgil is no easy
task; it ought to be noble and dignified.

HorAce is the great lyric poet of Rome. His
Epistles and Satires, carefully selected, make good
reading for Freshman Class, his Odes for Sophomore.
There is a great variety in his poems. All show
good sense, clear judgment, extraordinary taste and
elegance. His descriptions of nature are true, por-
trait-like, vivid and very effective. With the greatest
candor he opens his heart to his friends, without dis-
guising his weaknesses. His shorter poems are light,
graceful and tender. The patriotic Odes are very
different. ‘They show the poet’s aim at effecting some
large social or political purpose and consequently rise
to a grander and more dignified tone. Although
reckoning himself among the followers of Epicurus
(Epicurt de grege porcum), he rises above the coarser
tenets of that school, and many of his sayings contain
much practical wisdom. He is, as Lord Lytton says,
the most ‘‘quotable’’ of authors.! He is not easy of
translation.

The comedies of PLAuTUs and TERENCE, as Jou-
vancy says, are written in pure Latin, but contain
many impure things, for which reason they should be
studied in expurgated editions. This point is strongly
insisted on by the Ratio Studiorum.

1 See Father Baumgartner's sympathetic sketch, vol, I1T,
pp. 437—467.

































CuAaPTER XIV.

Scholarship and Teaching.

The aim proposed by the Ratio Studiorum is a great
and noble one, which tasks the undivided energy of
able and experienced men. Does the Society fit the
teachers for this work? 'This is a most important
question. However good and excellent a system may
be, it is of little avail if the teachers know not how to
apply it, or if they apply it badly. Professor Miinster-
berg rightly insists on the truth that all effective school
reform must start with a reform of teachers. ‘‘Just as
it has been said that war needs three things, money,
money, and again money, so it can be said with much
greater truth that education needs, not forces and
buildings, not pedagogy and demonstrations, but only
men, men, and again men, — without forbidding that
some, not too many of them, shall be women. The
right kind of men is what the schools need ; they have
. the wrong kind. They need teachers whose interest
in the subject would banish all drudgery, and they
have teachers whose pitiable unpreparedness makes
the class work either so superficial that the pupils do
not learn anything, or, if it is taken seriously, so dry
and empty that it is a wvexation for children and
teachers alike. To produce anything equivalent to
the teaching staff from whose guidance I benefited in
my boyhood, no one ought to be allowed to teach in
a grammar school who has not passed through a col-
lege or a good normal school; no one ought to teach

(402)




































414 JESUIT EDUCATION.

Can we, then, be surprised to find that the
Catholic institutions could not yet develop productive
scholarship? However, as was said by many distin-
guished writers, productive scholarship is by no means
the first requisite for an efficient teacher, much more
essential are ‘‘intelligence, self-sacrifice, and close
attention to lessons given by masters of tried ex-
perience.”’ In the next chapter we shall show that
the training prescribed by the Ratio Studiorum for the
young Jesuit is excellently suited to furnish him with
these requisites, and thus to make of him a good
teacher.!

1 On p. 409 it is said that a sort of ‘‘pseudo-productivity”’
is likely to attend the excessive emphasis laid on scholar-
ship. This statement finds a striking confirmation in the
latest Report of the Com. of Ed. (1901, vol. 1, pp. 127—128).
In a brief article “Higher Education made in Germany,” we
read among other things: *To deplore the fact that our
scholarship has a strong German tinge would be like apolo-
gizing for the loins from which we sprang. And yet it is a
question if of recent years we have not followed German
methods too exclusively and too unintelligently.”” The Ger-
mans themselves often misuse the scientific method on trivial
subjects. “‘Scholarship suffers from an enormons over-
production of monographs in which an ambitious method
stretches a thin substance to the cracking point. There is a
craze not to prove something valuable, but to prove some-
thing.” A few remarkable instances of such ‘‘scholarly”
productions of American graduate students are given in the
same article,



CrAPTrER XV.
Training of the Jesuit Teacher.

It is generally admitted that even at present the
Jesuits exercise considerable influence in the world.
What is the secret of their hold on Catholics? What
the source from which their power springs? The real
secret of the Jesuits’ influence is to be found in their
training. Dr. Freytag in his review of Father Duhr’s
work on the Ratio Studiorum remarked: ‘‘After the
perusal of this learned work, one will understand that
only highly talented young men can join that Order;
for what is demanded of them [in the line of studies]
is extraordinary.’”’! We have to see how far this
training of a Jesuit is a satisfactory preparation for
his work as teacher in high schools and colleges, how
far it tends to make the Jesuit teacher — in the words
of the Hon. G. C, Brodrick—"‘‘a man of self-sacrifice,’’
and whether it gives him a ‘‘solid knowledge of his
subject and the art of teaching, through close atten-
dance from a master of experience.’’

The first requisite is, that the original material,
the candidate for the Order, is good. The statue,
however deftly carved, will not be a success if the
marble has serious defects. Therefore, such only are
to be admitted into the ranks of the Society, as are
capable of receiving the Jesuit ‘form,” only those who
show a capacity for imbibing its spirit and submitting

V' 1Inthe Centralorgan fiir die Interessen des Realschul-
wesens. Berlin,

(415)
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to its discipline.! The Constitutions of the Society
are quite explicit on this point. They say that the
[person having the power of admission ‘‘should not be

I.r turned by any consideration from that which he shall

| judge most conducive in the Lord to the service of God

| in the Society; to promote which he should not be too
eager to grant admission.’’? ‘The Provincial Superior
is further exhorted ‘‘to watch that his subjects are not
too anxious (ne mimii sint) to attract people to the
Society, but by their virtues they should endeavor to
lead all to Christ.”’? The teachers in particular are
told “‘even in private conversations to inculcate piety,
but without attracting any one to the Order.””* Now
what qualities does the Society require of those
applying for admission? The Constitutions want men
endowed with the highest gifts of nature. In order
that they may be able to benefit their fellow creatures,
the candidates of the Society should be endowed with
the following gifts: as regards their enftellect, they
should possess good judgment, sound doctrine, or the
talent to acquire it. As to character, they must be
studious of all virtue and spiritual perfection, calm,
steadfast and strenuous in what they undertake for
God’s service, and burning with zeal for the salvation
of souls. In externals, facility of language, so needful
for the intercourse with fellow men; besides, the
applicant should possess good health and strength to
undergo the labors of the Institute.®

1 See Father Clarke’s article in the Nineteenth Century,

Aug. 1896.

Const. Soc. Jesu, Pars I, cap. 1, 4.

Reg. Prov., 83.

Reg. com., 6.
Constitutions of the Society, P. 1. c. 2.

L -





















































































































TRAINING OF THE JESUIT TEACHER. 455

his religious obligations; for God’s glory and the
honor of the Society demand of him as much progress
in learning as he can possibly attain, and one day
God will ask of him a rigorous account of his time
and his work.”’

This is the training which the Society gives its
young teachers. It is a solid and practical training,
one, we think, fitted for forming competent teachers.



CuAPTER XVI.
The Method of Teaching in Practice.

It was said before that the intellectual scope of the
Jesuit system is the general training of the mind;
the means for obtaining this end are the various exer-
cises. In this chapter we shall treat the exercises of
the literary course, and this for several reasons. First,
because the study of languages and literature should
form the backbone of, at least, the secondary schools
and of part of the college course. Secondly, because
the Ratio Studiorum treats the exercises in languages
and literature very minutely, whereas it makes only
a few suggestions concerning the exercises in mathe-
matics and natural sciences. Thirdly, because it is
especially in the literary studies that there exists a
danger to neglect the exercises, as is, in fact, the
case in some modern systems. No one will doubt for
a moment that for the successful teaching of mathe-
matics continual exercises are absolutely necessary.
In natural sciences, particularly in physics and chem-
istry, the equivalent of the exercises are the experi-
ments and especially the laboratory work.! On teach-
ing physics and chemistry the Ratio has one very
important remark, viz., the professor should not treat

1 On this subject see the able article: 7he Teaching of
Science, by Father De Laak, 8. J., Professor of Physics in the
St. Lonis University, in the Report of the Commissioner of
Education, 1901, vol. I, pp. 904—916.
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474 JESUIT EDUCATION,

2. At home the pupil tries to find out the meaning
of the whole text. Dots on the margin should mark
the passages which he could not make out.

3. In class the text is read by a student.

I1. Translation. — 1. The boy who has read
the text translates, the teacher and the other pupils
correct the translation.

2. Explanations, linguistic and logical, are given
to understand the text fully.

3. A correct and fluent translation is repeated by
a boy with the help of the teacher and other boys. —
The translation has to be different according to the
authors : plain in Caesar and Xenophon; simple and
direct in Homer ; elaborate and dignified in Virgil
and Cicero, etc.

III. Handling of the Text.

1. Ezplanation of contents. (Realerklirung. Ex-
planatio and eruditio of Jouvancy.)

2. Pointing out of ethical momenta (quae ad mores
spectant. Jouvancy).

3. Technics of rhetoric, poetry and style. (Rhetorica
of Jouvancy.)

4. Latinity etc.: vocabulary, phrases, grammatical
rules. (Latinitas. Jouvancy.)

IV. Repetition.— 1. Let the student translate and
explain the text.

2. Frequently let the pupil, instead of a strict
translation, give the contents in Latin, in a simple
clear style.

3. Always see whether everything is understood.

4. Put questions of such a kind as force the boys to
group and view things in a new manner. Thus they
are led to reflect on the subject at home, ‘This advice
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the account of the ‘‘four ages’’ from Ovid’s Metamor-
phoses, etc. In Greek it will be well to have the
exordia of the Odyssey and Iliad learned by heart;
Greek gnomes are also xpvod &my, truly “‘golden words'’;
they may serve to fix easily certain important rules of
syntax in the mind of the pupils. At the same time,
they well illustrate —as in fact the adages and proverbs
of every nation — the most common ethical and every
day life principles. To make clear what we mean,
we may be allowed to quote a few of these Greek
gnomes; they should be compared with similar Eng-
lish proverbs, if such exist, or with those of other
nations, or with the sayings of Scripture and great
authors.

‘0 uh Sapels dvfpwmos o waudederar,

Zojgers Bloy kpdrwrov, &y Oluov xpatis.

'Er rais drdyxais xpnudrwr kpelrtwy ¢lhos.

(A friend in need, a friend indeed.)

Otiror woll' dyfer 7OV dxplv dvev wéwov.

(Per aspera ad astra. — No pains no gains.)

Zogplas ¢lovficar pd\or 4 whotrov kalbw,

Kaxofs oue\@v katrds éxPrioe kaxds.

'Apxhv goglas vhuule Tov Oeol @pbBov. !

It is not necessary to give specimens from the
English. In general, such passages should be chosen
whose contents are worth remembering, be it from the
ethical, aesthetical, poetical, or historical point of
view. ’'T'he most beautiful and most elevating thoughts
from the world’s literature, treasured up in the mem-
ory, will also afford considerable help for the writing
of essays.

! The excellent Greek Exercise Book by Professor Kaegi

(English edition by James Kleist, S. J. — Herder, St. Louis,
1902) contains a great number of such gnomes.
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ical material treated in the class. 'T'he best entertain-
ments will be those that treat one subject under
various aspects.

In the philosophical course the contests consist in
the disputations. 'The disputations of the students of
philosophy in most Jesuit colleges are conducted in
the same fashion as those described in a previous
chapter.?

In the last place we must mention an exercise
which has been styled a ‘‘better kind of rivalry,””?
namely the so-called academies. T'hese are voluntary
associations of the students, literary societies in the
middle classes, and scientific societies in Philosophy.
In Philosophy, according to the rules for the academy,
essays are read by the students on some scientific
topic, preferably on subjects which are in some way
connected with the matter studied in class, but which
could not be treated there at length. At times these
subjects may be given in the form of free lectures.
After the essay has been read all the members of the
academy are free to enter on a discussion and attack
the assertion of the essayist.® Itis clear that academies
conducted in this manner afford the greatest advan-
tages. In the essayist, the spirit of research is stim-
ulated, and in all those who take part in the discus-
sion, in fact, in all those present, scientific criticism
is developed.

The subjects treated in the academy of the pupils
of Rhetoric and Humanities are, naturally, of a literary
character: criticism of rhetorical and poetical topics

1 See above pp. 422—425.

2 Quick, Educ. Ref., p. 42.
3 Reg. Acad. Theolog. et Philos., 8.
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same time, the exercises are of such a character that
they call into play all the faculties of the mind:
memory, imagination, reasoning. Thus they are
excellent means for attaining the end of education,
namely the thorough and harmonious training of the
mind.



CuaarreEr XVIIL
The Moral Scope.

The object of education is the harmonious develop-
ment of the whole man. So far we have spoken of the
development of the intellect. Vet the will needs
training even more than the intellect, and the higher
schools ought not to neglect this most important part
of the work of education. It cannot be gainsaid that
the emphasis laid upon moral training forms the most
marked distinction between the true educator and the
mere instructor, of whatever creed he may be. At the
same time it is one of the most disquieting features of
our age that so many teachers in the higher schools
have lost sight of this fundamental principle of educa-
tion. ‘I hold,” writes Dr. McCosh, ‘‘that in every
college the faculty should look after, not only the
intellectual improvement, but also the morals of those
committed to their care by parents and guardians. I
am afraid that both in Europe and America all idea
of looking after the character of the students has been
given up by many of our younger professors.’’ 1

The inevitable consequence of this method must
be a decline of morality among the rising generation,
or to put it more mildly, and to use the expression of
some writers, a lamentable disproportion between the
intellectual and moral progress. The existence of this
disproportion is attested to by men who have hitherto

1 Life of James McCosh, p. 224,
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(odpé, caro). Pagan education aimed at mere for-
mation (Ausbildung), at the evolution and develop-
ment of the natural man; Christian education aims at
transformation (Umbildung), at change, at elevation.!
Every one, free or slave, rich or poor, white or black,
is a child of God and destined to be an heir of heaven.
‘T'herefore, he is to seek first heavenly things: *‘ Quae sur-
sum sunt quaerite, quae surswm sunt sapite, non quae super
terram.”’? He must “‘put off the old man who is cor-
rupted, and put on the new man who, according to
God, is created in justice and holiness of truth.”’* He
must listen to Christ’'s commendation of humility,
meekness and purity, and follow His stern command:
Abnega temetipsum, tolle crucem et sequere me: Deny
thyself, take up thy cross and follow me.’’* But this
1s not in accord with the natural inclinations of man;
therefore, transformation is needed. The work of
transformation must begin from the awakening of
reason and must be the principal object in all educa-
tion. For, as the Following of Christ has it, ‘‘when
Christ our Master, comes for the final examination,
he will not ask how well we spoke and disputed, but
how well we lived, non quid legimus, sed quid fecimus,
non quam bene dizimus, sed quam religiose vizimus.”
In the “‘school of the heart’’ at Manresa, Ignatius
had thoroughly grasped these sublime lessons. He
had carried them out in his own life and made them
the guiding principles of his Society. In his Spiritual
Exercises, Ignatius has laid down a brief, but most
Willmann, Didaktik, vol. I, ch. V.
Col. 8, 1, 2.
Ephes. 4, 22, 24,
Matth. 16, 24.
Book I, ch. III, 5.
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CuapreEr XVIIIL.

Religious Instruction.

The preceding chapter has shown how painstaking
the Jesuits are as regards the moral training of their
pupils. Other educators also insist on the necessity
of this training, but the Jesuits, in fact all Catholics,
differ from a great number of other educators in'a most
essential point, namely in that they base the moral
training entirely on the religious education. They
consider a moral training without the religious as
defective and incomplete. Incomplete, because it dis-
regards one of the most important obligations of man,
Man'’s first and most sacred duty is to acknowledge his
dependence on God, his Creator and Lord, and to give
expression to this recognition by interior and exterior
acts of worship. 'This is religion. Religion is a
postulate of man’s rational mnature. This thought
stood clearly before the mind of the founder of the
Society of Jesus, when in his Spiritual Exercises he
wrote down this brief summary of religion: ‘‘Man is
created to praise God, to reverence and serve Him,
and, by doing so, to save his soul.”” No system of edu-
cation can be considered as harmonious which leaves
this first duty of man out of consideration, and fails to
implant religion into the hearts of the pupils. If itis
man'’s duty to worship God, it is his duty likewise to
know God ; he can know Him from the manifestation
of His works (Romans 1, 19), and the revelation of
His word. Religion does not consist in mere senti-
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ing college, should be well prepared to defend his faith
against the numberless misrepresentations which are
prevailing among Protestants about things Catholic.
Half the controversies which go on in the world arise
from ignorance and misinformation; and educated lay-
men that are able to remove such prejudices by a cor-
rect statement of facts of history and doctrines — and
numerous questions of this kind occur in social inter-
course — not only vindicate the calumniated Church,
but also further peace and good feeling among men of
different creeds.



Craarrer XIX.
School - Management.

Holy Job says: ‘“Man’s life upon earth is a war-
fare.”” 'The life of a teacher is eminently such. The
moment he enters his class-room where thirty pupils
await him, he has to face thirty enemies. Not that
the pupils cherish hostile or even unfriendly feelings
towards their master. God forbid! but there is in
every one of them some one more or less prominent
defect or fault, which, in whole or in part, will frus-
trate the teacher’s work in the class-room, and it is
with these defects and faults, as with so many deadly
foes, that the teacher must do combat. One pupil is
lazy; this one is fickle; that one stubborn; and in all
there is a considerable amount of ignorance. Nor does
the teacher’s struggle cease with the four or five hours
of class work. There are other trials awaiting him on
return home. ‘The daily careful preparation of the
matter to be taught is a real drudgery, while the cor-
rection of themes and compositions is very fatiguing.
Over and above this there is the monotony of repeat-
ing the same matter year after year. At times, too,
there may come regulations from superiors which do
not suit the taste of the teacher, which, however, must
be complied with; for in order to ensure unity and
harmony in any educational establishment some kind
of executive superintendence over persons and things
is indispensable.
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not St. Paul say: “‘Let every one be subject to higher
powers: for there is no power but from God: and those
that are are ordained by God. Therefore, he that re-
sisteth, resisteth the pawer of God.”’ It must not be
forgotten that passion, especially pride, impetuosity,
and stubbornness frequently blind and deceive a man
to take his own conceits for absolute infallible wis-
dom. Therefore, St. Ignatius addresses his sons in
the words of Scripture: ‘“‘Lean not upon thy own
prudence.” Indeed, many mistakes will be avoided
by the teacher who conscientiously follows the regula-
tions of the school and the orders of the superiors,
On the other hand, the teacher who is lacking in sub-
mission will sooner or later blunder most seriously.

Further, how can a teacher honestly demand obed-
ience from his pupils unless he practises it himself?
Surely, there is much truth in the old monastic
maxim: ‘“No man securely commands but he who
has learned well to obey.””! Personal obedience of the
teacher, therefore, is a means to secure him the most
necessary qualification for effective school - manage-
ment, namely, authority.

§ 1. Authority.

Authority is power or influence over others derived
from character, example, mental and moral superior-
ity. How can the teacher obtain this influence?
Father Jouvancy and Father Kropf have two instruc-
tive chapters on this subject, from which we draw
most of the following observations. According to
Jouvancy,? three things especially conduce to the

Following of Christ, 1, ch. 20.
! Ratio Docendi, ch, 8, art. 1,
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the others. He will soon think himself a privileged
being, superior to the rest: he will assume the air of
authority over others and pride is nourished in his
heart. Vet this is not all. The next year the pupil
may pass to a teacher who is different, who does not
tolerate his caprices any more than those of others
and who tries to eradicate the evils that were allowed
to root by his predecessor. But the spoiled child will
resent any strict treatment, will peevishly refuse to be
corrected. All this may lead to serious breaches of
discipline and obedience, and to disagreeable punish-
ments.

From this it should not be inferred that a teacher
is forbidden to take a greater active interest in some
than in others. On the contrary he must do this
especially in the case of those who need it most, for
instance, of those who are very bashful, and particu-
larly of those who are exposed to greater danger. Just
as a mother watches more anxiously over a delicate
child, so must a good teacher look more particularly
after those whose spiritual condition is more delicate.
‘““Not the healthy ones need the physician but the
sick.” On this subject it may be well to quote once
more the beautiful words of Father Jouvancy: ‘“The
teacher should speak in private more frequently with
those who seem to be exposed to worse and more
dangerous faults. If he captivates them by a wise
and holy kindness, he attaches them not only to him-
self, but gains them for Christ.”” !

1 Ratio Docendi, ch. 1, art. 2.
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has already made himself liked, almost popular with
his pupils, who shows no more anxiety about his
work than he must show to keep his character for
good sense, that master is indeed to be pitied; he is
most likely a lost man. He will soon have to choose
one of two things, either to shut his eyes and put up
with all irregularities or to break with a past that he
would wish forgotten, and engage in open conflict
with the boys who are inclined to set him at defiance.
He wished to endear himself by acts of kindness, he
set about crowning the edifice without making sure of
the foundation. Accordingly, the first steps should
be characterized by an extreme reserve, without any
affectation of severity or diplomacy.?

Some good principles on class discipline have been
laid down by Father Jouvancy.? The first is: Prin-
cipiis obsta: Resist the evil from the beginning. As
soon as the pupils grow restless, no matter how light
the disturbance may be, it must be checked immedi-
ately. When some few are especially giddy or mis-
chievous, they must gradually be wearied by various
devices: frequent questions, repeated calling up for
recitations etc., so as to become gently accustomed to
bear the yoke.

Secondly: The place of the pupils in class should
not be a chance affair or left to their choice and
caprice.® If they are allowed to select their places,
the light-minded and petulant will be found together
in some corner, or in the rear, where they anticipate
full scope for mischief. By prudent tactics many a

! Barbier, La discipline, Paris 1888. Quoted at greater
length by Ouick, £ducational Reformers, pp. 60—62.

2 Ralio Docendi, ch. 3, art. 2.
3 Sacchini, Paraenesis, art. 19, no. b.
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admonish their pupils, practise them diligently and
zealously, and gradually advance them, as weli those
of slower perception as those of ready perception, as
Paul the great Apostle says: ‘We became little ones
in the midst of you, as if a nurse should cherish her
children.’ !

One should, therefore, never be surprised at mis-
takes or moral faults; least of all should one be vexed
at fickleness, unsteadiness, fits of laziness. These are
defects of age, or weakness of character, not signs of
bad will, consequently they are to be treated kindly.
There are some things which the teacher should take
good-humoredly. Many teachers feel irritated on dis-
covering that the boys have given them a nickname,
Why not take it good-naturedly and heartily laugh
about it? In general, a cheerful disposition combined
with a great amount of patience will make many of
the troubles of school life more endurable.

Another most powerful means for overcoming the
trials of teaching, and at the same time for laboring
successfully, is prayer. The ‘‘modern’’ systems have
little to say about it, and many educators may be in-
clined to sneer at such a pedagogical help. Still there
is a sublime truth in what Tennyson says in his beauti-
ful lines:

“Pray for my soul.
More things are wrought by prayer
Than this world dreams of.”’?

One who believes in the fundamental truths of
Christianity cannot ignore our Savior’s words: ‘‘With-
out me you can do nothing,””? and the other: ‘“What-

V1 Thess. 2,

? Words of King Arthur in Morte d’ Arthur.
s John 15, b.
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soever you shall ask the Father in my name, that will
I do,"'! and the words of St. Paul to the Corinthians,
who contended about the superiority of their teachers
in the faith: “I have planted, Apollo watered, but
God gave the increase;’? further the words of St.
James: ‘‘If any one of you want wisdom, let him ask
of God, and it shall be given him.”’? As we have
seen, the Jesuits consider education from a super-
natural point of view. ‘T'hey endeavor to lead the
children to the knowledge, love, and service of Christ,
according to Christ's words: ‘‘Suffer little children to
come unto me, for of such is the Kingdom of God."’
This is an aim above man’s nature, and can be obtained
only by supernatural means. God alone can give the
teacher’'s words the power to enter into the will, that
impregnable citadel of man's nature. This power
from on high is bestowed on him who humbly asks
for it in prayer.

We must expect that St. Ignatius did not think
lightly of this means. In the 16th rule of the Sum-
mary of the Constitutions, all Jesuits are exhorted ‘‘to
apply to the study of solid virtues and of spiritual
things; and to account these of greater moment than
either learning or other natural or human gifts: for
they are the interior things from which force must
flow to the exterior, for the end proposed to us.”
This trust in God’s assistance in no way lessens the
earnest endeavors of the religious. As the old prin-
ciple of the great order of St. Benedict was: Ora et
labora, so St. Ignatius says: ‘‘Let this be the first rule

1 John 14, 18.

1 1, Cor. 8, 6.
3 James 1, b.
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name of Jesus. And if the teacher is a man of solid
piety and virtue, as the Society expects him to be
after a religious training of so many years, the grace
of God will surely lighten the burden of* his work.
““For the continual prayer of a just man availeth
much.’"?

1 James b, 16,



CHAPTER XX,

The Teacher’s Motives and Ideals.

The teacher’s life is a most arduous one. Like
that of the scholar and scientist it presents few attrac-
tions. It has none of the external brilliant dramatic
quality that makes the soldier's and stateman’s career
attractive, and as its material remuneration is relatively
scanty, and the chance of promotion to a lucrative
position is almost excluded, it can make little impres-
sion on an age whose watchwords are exterior success
and material progress.! Still, the teacher’s mission is
one of the greatest importance while touched with
sublimity. It is in a way a ‘‘priestly’’ office, for the
material on which the teacher works is the mind, the
immortal soul of man; his object is truly ‘‘sacerdotal,’’
namely to consecrate these souls to their Creator, to
make them more God-like in wisdom and moral
goodness. The teacher is also entrusted with the
destinies of society; the children and youths whom he
now trains will one day be the heads of families, the
parents of a new generation, the men that powerfully
influence public opinion for good or ill, in the press
and from the platform, the citizens whose vote will
make or mar their country. Surely, this is a profes-
sion that deserves the enthusiasm of noble hearts and
the absorbing interest of the ablest minds.

1 See Brownson's Review, 1860, pp. 803 and 314.
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obtained in the most celebrated university of the king-
dom.”’

Not all teachers may have the consolation of seeing
their pupils in high positions. It happens that the
best efforts of a devoted teacher seem to be lost on
many pupils. Even this will not discourage the
religious teacher. He will remember that his model,
Jesus Christ, did not reap the fruit which might have
been expected from the teaching of such a Master.
Not all that he sowed brought forth fruit, a hundred-
fold, not even thirtyfold. Some fell upon stony
ground, and some other fell among the thorns, and
yet he went on patiently sowing. So a teacher ought
not to be disheartened if the success should not corre-
spond with his labors. He knows that one reward is
certainly in store for him, the measure of which will
not be his success, but his zeal ; not the fruit, but his
efforts. The Great Master has promised that ‘‘who-
soever shall give to drink to one of these little ones a
cup of cold water, he shall not lose his reward.’’!
What, then, may he expect, who has given the little
ones of Christ not a cup of cold water, but with great
patience and labor has opened to them the streams of
knowledge, human and divine? Indeed, ‘‘they that
instruct many to justice shall shine as stars for all
eternity.’’?

1 Malth. 10, 42.
2 Daniel 12, 8.



Conclusion.

We have examined the educational system of the
Jesuits in its various aspects, its history and its prin-
ciples, its theory and practice, its aims and means.
There are few of its principles which have not been
censured by some of its opponents, But we have also
seen that there is hardly one principle in it which has
not been heartily recommended by most distinguished
educators, Protestants as well as Catholics. We have
seen that on many lines there is, at present, a decided
return to what the Jesuits defended and practised all
along.! Can it then be said in justice that the Jesuit
system is antiquated and that little can be hoped for
it, and from its principles, in the improvement of edu-
cation at present? Or can it be said with a modern
writer that ‘‘the regulations of the Jesuit system of
studies, viewed in the light of modern requirements,
need not shun any comparison, and the pedagogical
wisdom contained therein, is in no way antiquated’’'??
Another writer declared a few years ago, with reference
to modern school systems: ‘“I'hose now living may
desire that in the new much of the old may be pre-
served which has proved of benefit.”’? May it not be
said that much, very much, of the Jesuit system
should be preserved, and that many of its principles
and regulations could, with best advantage, be fol-
lowed in the education of the present day? We leave

! See especially chapter XVI.

? See above p. 288.

% Dr. Nohle of Berlin, in the Report of the Commissioner
of Education, 1897—1898, vol. I, p. 82.
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Additions and Corrections.

CHAPTER 1.
Observations on American Histories of Education.!

In the course of the present book we have frequently
had occasion to point out that the histories of educa-
tion by Painter, Seeley and Compayré are utterly un-
trustworthy in their account of the Jesuit system, and
of Catholic education in general. Itis natural to infer
that in other respects they may be equally unreliable.
Professor Cubberley, in his recent Syllabus of Lectures
on the History of Education (New York, Macmillan,
1902), says, on page 1, that the works of ‘‘Painter,
Payne, and Seeley are very unsatisfactory, and are not
referred to in the Syllabus.”” The same should have
been done as regards Compayré; for his History of
Pedagogy 1is as unsatisfactory as those mentioned
before; it only assumes an air of impartiality, which
makes it all the more insidious. (See the present
book, pp. 10-11.) Some writers quote from the
Ratio Studiorum, but the quotations are often mis-
translated in such a manner that they are hardly re-
cognizable when compared with the original. Setting
aside the disastrous influence which antipathy and
prejudice may have had on some writers, the following
reasons may account for many errors. The Ratio
Studiorum is in many respects a peculiar document,

1 See also the interesting article: ‘“The History of Edu-
cution. A Plea for the Study of Original Sources,’”’ by the
Rev. W. Turner, D. D., in the new and promising Review ¢f
Catholic Pedagogy, January, 1903,
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scription in France,’' translated in the Catholic Mind,
New York, 1903, no. 2).

For the Catholic view of the educational movement
in France during the last decade we refer to the Etudes,
which contain many excellent articles not only on the
religious side of the question, but also on modern
school reforms, the classics, ete. See especially vol-
umes 54 (page 100 sqq.), 57 (page 345 8g9-), 69 (page
224 89q-), 70 (page 496 sqq.), 78 (page 21 899-), 79
(page 41 sqq.), 84 (page 654 7yq-), 86 (page 29 3qq.
and 501 sgq.). In the volume mentioned in the last
place, the article: L’Enseignement classique en Alle-
magne, son role pédagogique, contains interesting com-
parisons between the French and German secondary
schools.

CuaAprrERS X—XII.
¢“Impressions of American Education.”’

Under the above title, the FKducational Review
(March, 1903) published an address delivered by
Mr. Sadler, at the Annual Congress of the Educational
Institute, Glasgow, Scotland, December 30, 1902.
Mr. Sadler admires many features in American educa-
tion: the hearty belief of Americans in the value of
education, the sacrifices they make for it, etc. But he
discovers also the following defects and weaknesses:
1) In some cases municipal corruption has baleful
results in the sphere of educational administration.
2) There is a grave doubt whether the stricter forms
of intellectual discipline have not been unduly sacri-
ficed in many American schools. The besetting sin
of some modern methods of education is that they
stimulate interest without laying corresponding stress
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absorption in commercial enterprise is not an aim
worthy to dominate the thoughts and lives of the ris-
ing generation of a greatpeople. The noble answer
of the Short Catechism to the question: ‘“What is the
chief end of man?’’, deserves not to be forgotten in
commercial pursuits.

It may be well to compare these statements with
what has been said in the chapters on the ‘‘Intellectual
Scope,’’ ‘‘Prescribed Courses or Elective Studies,’’
and ‘‘Classical Studies’’.



APPENDIX II.
Bibliography.

1. Primary Sources.

The Constitutions of the Society of Jesus. Numerous
editions in Latin. The English translation,
published by a Protestant in 1838 (London,
Rivington, etc.), is very unscholarly und un-
reliable. —T'he fourth part of the Constitutions,
which treats of the studies, is given in Latin
and German in the work of Father Pachtler
quoted further on (vol. I, pp. 9—69).

Decreta Congregationum Generalium. (Decrees of the
General Congregations of the Society.) The
General Congregation is the legislative assembly
of the Order; the decrees of different Congrega-
tions relating to studies are contained in Father
Pachtler’s work, vol. I, pp. 70—125.

Ratio atque Institutio Studiorum Societatis Jesu, usually
quoted as Ratio Studiorum. Latin text and
German translation in Pachtler’s vol. II, and
German translation in Father Duhr’'s Studien-
ordnung.

Pachtler, G. M., S. J. Ratio Studiorum et Institutiones
Scholasticae Societatis Jesu per Germaniam olim
vigentes. Berlin, Hofmann, 1887—1894. Vol-
umes II, V, IX, and XVI of the great collection
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Monumenta Germaniae Paedagogica, edited by
Dr. Karl Kehrbach.

This is the standard work on the educational sys-
tem of the Jesuits; it contains all the most important
historical documents relating to Jesuit education,
particularly in Germany. The great value of the
work has been acknowledged by numerous historians
and writers on pedagogy. (We quote: Pachtler, I,
II, III, IV.)

Monumenta Historica Societatis Jesu, Madrid, 1894 foll.

A huge collection of material relating to the early
history of the Society. Published since 1894 in
monthly instalments of 160 pages each; up to Feb-
ruary 1903 there were out 110 instalments. The col-
lection is a most valuable source of information for
the history of religion and education in the sixteenth
century. Of particular importance for the history of
Jesuit education are instalments 93, 97, 99, 100, 101,
194, entitled:

Monumenta Paedagogica, Madrid, 19o1—1902.

To be carefully distingnished from Father Pachtler’s
volumes in the Monumenta Germaniae Paedagogica.

The following works are important commentaries on
the Ratio Studiorum:

Sacchini, F., S. J., Paraenesis ad Magistros Scholarum
Inferiorum Societatis Jesw, and Protrepticon ad
Magistros Scholarum Inferiorum Societatis Jesu
(1625). — German translation by J. Stier, S. J.,
in Herder's Bibliothek der katholischen Pidagogik,
1898, vol. X, pp. 1—185.

Jouvancy, J., S. J., Ratio Discendi et Docendi (1703).
Of this important educational work (see above
PP- 434—435) there exist eighteen editions in
the original Latin, a French translation by J.
Lefortier, Paris 1803, and a recent German trans-
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lation: Lern- und Lehrmethode, by R. Schwicke-
rath, S. J., in Herder's Bibliothek, etc., 1898,
vol. X, pp. 207—322.

Kropf, F. X., S. J., Ratio et Via Recte atque Ordine
Procedendi in Literis Humanioribus Aetati Tenerae
Tradendis (1736). German translation: Gym-
nasial-Pidagogik, by F. Zorell, S. J., in Herder’s
Bibliothek, vol. X, pp. 323—466. (We quote
Kropf, Ratio et Via.)

2. Works Treating Exclusively of Jesuit Education.

Hughes, T., S. J., Loyola and the Educational System
of the Jesuits. New York, Scribners, 1892. —
Belongs to the Great Educators Series, edited
by Nicholas Murray Butler.

Duhr, B., S. J., Die Studienordnung der Gesellschaft
Jesu. — Freiburg (Germany) and St. Louis,
Mo., 18¢96.—

Contains the translation of the Ratio Studiorum
(both of 1599 and of 1832), and a valuable commentary.

Father Duhr’s work is volume IX of Herder's Biblio-
thek der katholischen Pidagogik.

Maynard, Abbé, The Studies and Teaching of the
Society of Jesus at the Time of its Suppression.
Translated from the French. Baltimore, John
Murphy, 1855.

De Rochemonteix, C., S. J., Un Collége de Jésuites auz
XVII. et XVIII. sitcles. Le College Henri IV.
de la Fléche. 4 volumes. Le Mans, Legui-
cheux, 1889. —

This work gives the history of one of the most
flourishing colleges of the Society in France; from
detailed descriptions based on documentary evidence,

one can learn how the Ratio Studiorum was carried
into practice. .
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Chossat, M., S. J., Les Jésuites et leurs oeuvres & Avig-
non, 1553—1768. Avignon, Seguin, 1896.
This work, like the preceding, furnishes interesting
details about the working of the Jesuit system.
De Badts de Cugnac, A., Les Jésuites et Iéducation.
Lille, Desclée, 1879.

3. Works Having Particular Reference to Jesuit
Education.

Paulsen, F., Geschichte des gelehrien Unterrichts auf den
deutschen Schulen und Universitdten vom Aus-
gang des Mittelalters bis zur Gegenwart. Leipsic,
Veit and Co., 1885; second edition in two
volumes, 1896—1897.

Dr. Paulsen is one of the leading Professors of the
University of Berlin. Of the present work the Report
of the Commissioner of Education (1896—1897, I, p.
199) says: “It is a most thorough historical review
of higher education known in the educational litera-
ture of any country.” The chapter on the colleges of
the Society and the educational labors of the Jesnits
(vol. 1, pp. 879—432) is far more thorough, more in-
dependent, and more impartial, than most books
written on the Jesuits by non-Catholics.

Schmid, K. A., Geschichte der Erziehung vom Anfang
bis auf unsere Zeit. 5 volumes in 10 parts, by
a number of scholars and educators. Stuttgart,
Cotta, 1884—19o1 (Part 3 of volume V, which
will complete this great history of education, is
not yet out).

On Jesuit education see volume III, Abteilung 1,
pp. 1—109 (by Prof. Dr. Miiller of Dresden); pp. 159—
176 (*‘Jesuit Colleges in France,”’ by Dr. E. von Sall-
wiirk, Karlsruhe). — Volume IV, Abteilung 1, pp.
466—467; 538—543. — Volume V, Abteilung 2, pp.
176—221 (“‘Jesuit Education since 1600; Suppression
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and Restoration of the Society; the Revised Ratio
Studiorum,’’ by Dr. von Sallwiirk), — Ths articles
on the Jesuit schools are not free from some serious
misinterpretations of the Ratio Studiorum. Especi-
ally Dr. Miiller has misunderstood and rendered
falsely several passages. In other cases, he applies
to the secular students of Jesuit Colleges rules which
are only for the younger members of the Society en-
gaged in studies (scholastics).

Ziegler, T'., Geschichte der Pidagogik. Munich, Beck,
1895. Is part 1, of vol. I of the Handbuch der
Erziechungs- und Unterrichtslehre fiir  hohere
Schulen, edited by Dr. A. Baumeister.

Dr. Ziegler, Professor of Philosophy and Pedagogy
in the University of Strasburg, is a prominent writer
on education in Germany. In point of impartiality
he is inferior to Professor Paulsen.

Willmann, O., Didaktik als Bildungslehre. 2 volumes,

Braunschweig, Vieweg, second edition, 1894.

The author, a pupil of Herbart, became a Catholic,
and is now Professor of Philosophy and Pedagogy in
the University of Pragune, and one of the ablest edu-
cational writers in the German tongue. His Didaklik
is one of the most important pedagogical works
published within the last decades.

Quick, H., Educational Reformers. TLondon, Long-
mans, Green and Co., 1868. The revised edi-
tion forms part of the International Education
Series, New York, Appleton, 18go0.

Jourdain, C., Histoire de I’ Université de Paris aux 17e
et 18¢ siecles. 2 volumes. Paris, Didot, 1888.

A very valuable work; gives an account of the
struggles of the Jesnits with the University.

Duhr, B., S. J., Jesuitenfabeln ( Jesuit myths). Frei-
burg and St. Louis, Herder, 3. edition, 1899.

To this work readers must be referred who wish to

see the absurdity of most legends about the Jesuits,
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The book has, in the words of a non-Catholic review,
“‘done away with a heap of calumnies against the
Order.” (Liferarisches Centralblatt, 1eipzig, 1899.)
Du Lac, S. J., Jésuites. Paris, Librairie Plon, 1gor1.
Huber, J., Der Jesuiten-Orden. Berlin, Habel, 1873.
Janssen, J., Geschichte des deutschen Volkes seit dem
Ausgang des Mittelalters. 8 volumes. Herder,
Freiburg and St. Louis. The edition used is
the 18th of the first three volumes (1897—1899);
16th of vols. IV and VI; 14th of vol. V;
12th of vols. VII and VIII. 'The first three
volumes have been translated into English:
History of the German People at the Close of the Middle
Ages, by M. A. Mitchell and A. M. Christie.
6 volumes. London, Kegan Paul, 1896, 1900,
1903, and St. Louis, Mo., Herder.
It is superfluous to comment on this famous work.
No historical work of the 19th century caused such a
stir all over Europe as the history of the Reforma-
tion period written by Janssen from the testimony of
the Reformers and their contemporaries. Unfortun-
ately the greater part of Dr. Janssen’'s illustrative
notes, in which the chief value of the work consists,
are missing in the English version. Besides, it is not
free from mistranslations; hence the German original
ought to be consulted. — Jesuit education is chiefly
treated in volumes IV, V and VII.

4. Miscellaneous Works.

Butler, N. M., FEducation in the United States. A
Series of Monograms prepared for the United
States Exhibit at the Paris Exposition, 1900.
Edited by Nicholas Murray Butler. Albany,
J. B. Lyon Company, 1900.

Newman, Cardinal, Idea of a University, and Historical
Sketches. Tondon and New York, Longmans.
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Russell, J. E., German Higher Schools. New York,

Longmans, 1899.
Gives a good account of the German Gymnasium,
its history, organization and practical working.

The Life of James McCosh. A Record Chiefly Auto-
‘biographical. KEdited by W. M. Sloane. New
York, Scribners, 1897.

The life of the President of Princeton College is
deserving of the careful study of all American
teachers.

Fitch, Sir Joshua, Thomas and Matthew Arnold and
their Influence on English Education. New York,
Scribners, 1897. (Great Educators Series.)

Alzog, J., Manual of Universal Church History. Trans-
lated from the German by Dr. Pabisch and
Professor Byrne. 3 volumes. Cincinnati,
Clarke, 1878.

Pastor, L., The History of the Popes from the Close of
the Middle Ages. Edited by F. I. Antrobus.
6 volumes. ILondon, John Hodges and Kegan
Paul, Trench, Triibner and Co., 1891 foll., and
Herder, St. Louis, Mo. The original German
edition in 3 volumes, Herder, Freiburg and
St. Louis, Mo.

Guggenberger, A., S. J., A General History of the
Christian Era. 3 volumes. St. Louis, Herder,
19g00—19gOT.

Rashdall, H., Universities of Europe in the Middle
Ages. 2 volumes in 3 parts. Oxford, 1895.

Drane, A. T., Christian Schools and Scholars, or
Sketches of Education from the Christian Era to
the Council of Trent. 2 wvolumes. ILondon,
Longmans, 1867.

Popularly written ; in many parts antiquated.



APPENDIX II. 669

Taylor, H. O., The Classical Heritage of the Middle
Ages. New York, Columbia University Press
(Macmillan), 1900.

Einstein, L., The Italian Renaissance in England. New
York, Columbia University Press, 1902.
Woodward, W. H., Vittorino da Feltre and other
Humanist Edueators. Cambridge, University
Press, 1897.

Gasquet, F. A., O. S. B., The Eve of the Reformation.
London and New York, 1900.

Baumgartner, A., S. J., Geschichte der Weltliteratur.
Herder, 1897—1900.

Of this magnificent history of Universal Literature

four volumes are out so far. Volumes IIT and IV
were used chiefly. (On this great work see pp.
283—2384.)

Nigelsbach, C. F., Gymnasial - Pidagogik. 'Third
edition, Erlangen, 1879.

Dettweiler, P., Didaktik und Methodik des Lateinischen.
Munich, Beck, 1895.

—— Didaktik und Methodik des Griechischen. Munich,
Beck, 1898.

These two excellent books belong to Baumeister’s
Handbuch dev Evziehungs- und Untervichislehre.

Schiller, H., Handbuch der praktischen Pddagogik fiir
hohere Lehranstalten. Leipsic, Reisland, 1894,
3d edition.

Lehrpliine und Lehraufgaben fir die hoheren Schulen in
Preussen, 1901 (The Prussian School Order).
Official edition, Halle, Waisenhaus, rgor,
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Verhandlungen iiber die Fragen des hiheren Unterrichts.
Berlin, 6. bis 8. Juni 1900. Halle, Waisen-
haus, 1902.

The transactions of the Berlin Conference on ques-
tious of higher education.

Report of the Commissioner of Education. Washington,
Government Printing Office.
Chiefly used were the volumes from 1888—1901,

5. Periodicals Quoted Frequently.

American: Educational Review, Atlantic Monthly, North
American Review, Forum, American Catholic
Quarterly, American Ecclesiastical Review, Mes-
senger, The Review, Woodstock Letters (published
at Woodstock College, for private circulation).

English: Month, Tablet, Dublin Review, Fortnightly
Review, Nineteenth Century, Contemporary Re-
view.

German: Neue Jahrbiicher fiir das klassische Altertum,
Geschichte und deutsche Literatur und fir Péda-
gogik (Leipsic, ‘Teubner), Monatschrift fiir
hohere Schulen (Berlin, Weidmann), Stimmen
aus Maria-Laach (Freiburg, Herder).

French: Etudes (Paris, Victor Retaux).



INDEX.

Academies, in Jesuit colleges,
618 sgg.

Accessories, in Jesuit curricu-
lum, 118, 125, 192.

Acosta, Jesuit writer, 159.

Adaptability, of Jesuit system,
197, sgq.

Ada tation intheOld Society,

3 since the revision of the

Ratio Studlorum, 191 sg¢q.,

A.&ectlon, of ]ﬁu pils, as ele-
ment of teacher’s authority,

g;-lecoln, humamst 33, 60, 67.
rtus Magnus, 89 99,
Alcala, university, 42—43, 79.
d’Alembert, 149, 174, 176.
Alﬁgéll[é' Jesuit scientist, 230—

Aloysius, St., feast of students,
657; devotion to, 559—560.
Al;ggez, 121 sgg., grammar,

America, school reforms, 1
$gg., 292 s¢q.; weaknesses of
education, 293 s¢q.,301 sgq.,
807, 824 sgq., 659—661 schol-
arship, 411~—-4i4 aid to
schools, 412; cIassu:al stud-
ies, 344 sgq.; _Tesu:t colleges,
201 5qq.; Amencan Histories
of Education, 649 s¢g.

Ancient a.nthors, see “‘Classi-
cal Studies.”

Auntiquities, as taught in
schools, 199, 284, 382, 451—
454; method of teaching,
486 sgg., 519—520; Jesuit
writers on, 167—1568, 238.

Appointment, of teachers ac-
cording to a.blhty. 4839—442.

Aquaviva, General of the So-
tlziltgty of Jesus, 103, 109 s¢g.,

Aquinas, St. Thomas, 39, 99;
in Jesunit system, 132, 136,
193—194.

Archzeology,
ties".

Aristotle, study of in Middle
Ages, 45; Luther’s attacks,
63; in Jesuit system, 131,
186, 193, 283; in Protestant
schools, 186, note 2; in mod-
ern times, 193—194.

Arnold, Matthew, on translat-

see ‘‘Antiqui-

ing, 864.

Arnold, of Rugby, on general
education, 806; school exer-
cises, 809; Latin and Greek,
861, 856; scholarship of
teachers, 406; dangers of
boarding schools, 537 note
2, 662 note; Jesnit methods,
549—-—550 on athletics, 571
note; religious instruction,
602—603; cultivating truth-
fulness in pupils, 629.

Arnold, Thomas, son of for-
mer, 163 note 2.

Astronomers, Jesnits, 179-180,
226—229, 232.

Astronomy, in Jesuit curricu-
lum, 181, 194

Athletics, in college, 569 sgg.

Auger, Jesuit writer, 593,

Austen, T., 821—822.

&uthonty of teacher, 610-614.

A‘iigsnon , Jesuit College, 127—

Azarias, Brother, 11 note.

Bacon, Roger, 89—40, 46,
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Written exercises, see ‘““Exer- Zahorowski, 103,

cises.” Zallinger, three 1]eﬁuil; scien-
tists, 180—181.
Xavier, see “Francis.”’ Ziegler, Professor, 82 note,
Xenophon, 394—395. 140, 255, 270, 433, 582.
Ximenez, Cardinal, 42, Zi-ka-wei, Jesuit College and

observatory, 207—208, 232.
Yenni, Jesuit educator, 438, Zottoli, Jesuit sinologist, 656.
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